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Introductory remarks 

This material has been developed as a complementary document to the institutional case studies of 

Uzbek partners in the Project IQAT. It is based on analysis of documentation available at internet 

sites of Project partners TCTI, SAI and ASU and on discussions with Uzbek participants during 

workshops in Prague in the framework of training seminar from September 26 to October 1. It is 

expected that some of the ESG part 1 lines will be exploited during the restof the Project and a more 

elaborate system will be developed in future, following the course taken by National authorities of 

Uzbekistan for cooperation with EU in the field of Higher Education.  

Although formally the approach to the issues of quality assurance (QA) in HEIs of Uzbekistan is not 

based on principles of Bologna process, one can find a number of points of possible adjustments or 

additions that do notrun against the established National traditions and at the same time would 

make the system more transparent and thus more familliar to EU partners, which would establish a 

fertile ground for broader cooperation in future. 

The material is arranged along ESG part 1 points, but it does not follow that the development of QA 

has to take the same order. On, the contrary, each institution will choose the chapters that look 

more important or more urgent for the local needs. We suggest that the best is to take the points 

that can produce maximum effect with minimum additional effort. One recommendation is that the 

institutions should not skip the line 1.1, as it is an overarching guideline that would keep the restof 

developments in one logical frame. 

ESG 1.1. Policy for quality assurance 

In the internet pages of UZ Project participants no institutional quality policy documents can be 

found. One can find a reference to or copies of governmental policy documents that explain the 

general trends in the development of HE, but do not mention use of ESG. In each HEI there is a unit 

concerned with internal control and monitoring (inter alias: compliance with standarts), and one can 



suppose these units could play one of the main roles in coordination of internal monitoring of 

quality. There are also academic departaments (or divisions of studies)who could be charged with 

development of requirements to internal QA and of division of tasks between other actors involved. 

It is advisable to develop a quality policy document that would include: 

1) The objective (aim) of the institutional quality policy 

2) Information about its connection with the general strategy of the institution and with 

National policy for development (reforms) in Higher Education 

3) Indication of particular parts of QA that will be developed (with reference to ESG); these 

parts will be further described at particular ESG points. 

4) Role of a ious a age e t le els hai , fa ult , e te s, depa t e ts…  i  de elop e t 
and maintenance of QA 

5) Involvement of various stakeholders (e.g., students, employers, youth organizations) in QA 

To start with, one could concentrate on the first two of the above points, leaving the rest to be filled 

after the next ESG points have been treated. 

The objective should not be confused with the tasks to be done, but rather visualize the situation 

after changes in QA have been carried out (e.g., better understanding of the academic process by 

European partners, higher motivation of students during their studies, better prospects of graduates 

in the labour market, etc. can be considered as objectives while higher involvement of students in 

the QA or more structured public information on study programmes might be considered as tasks to 

perform). The policy should take into account the mission of the institution and concentrate on those 

areas that have been found as most characteristic and important during the exrecise on institutional 

profile (see U-map workshop results). 

At this stage it is useful to get a clear understanding about specific features and character of 

institutional policy as compared to the general National policy defined in the National legislation. 

 

ESG 1.2. Design and approval of programmes. 

In inernet sites of the HEIs a list of programmes is published, along with respective codes that are 

defined at National level and explained in National legislation. This considerably limits the way HEIs 

can influence the design of programmes. However, the HEIs are rather free to decide about the 

contents of the courses listed in each programme, and to some extent also the proportion of each 

subject (some margin as to proportions of subject areas is given in the National legislation concerning 

the study programmes). HEIs can specify the objectives of the programmes (based on their profile), 

elaborate the expected learning outcomes for the programme and for each disciplin (and course 

unit) within it, as well asthe ways and means how to make students achieve those outcome and how 

to assess them. 

HEIs can also ensure that enough information (in National and foreign languages) would be available 

in an easily accessible and understandable form. It can be suggested that for each programme a page 



is compiled containing the objective of the programme, some quantitative data, short annotation 

about its content and so on, similar to those available on sites of Project partners of program 

countries. When making the possible changes, HEIs can involve students and employers (e.g., making 

surweys or consultations concerning the contents of courses and the particular skills and 

competences the graduate is expectyed to have acquired). Description of appropriate learning 

outcomes is available in EQF and from the Project partners. A concise list of such [general] outcomes 

for the whole spectrum of levels (from 1 to 8) has been quoted in the presentation of UL, and they 

can be adapted to particular programmes and courses. It is worth to take notice that graduates need 

not only knowledge and skills in particular disciplines, but also general skills and competences that 

each educated person is expected to have (this means that, e.g., tasks of the Spiritual and 

enlightment center of TCTI could also be in connection with development of necessary learning 

outcomes). 

The next step would contain introduction of student assessment methods that can show if particular 

learning outcomes are achieved. This certainly will not be possible during the Project life-time. 

At present the curriculum of each study programme is defined as contact hours assigned to each 

discipline throughout the study semesters. HEIs can initiate a discussion and analysis concerning the 

stude ts’ orkload to reach the intended outcomes (contact hours, autonomous work under 

tea he s’ supe isio  a d i depe de tl ; the o i ed o kload ould e the  efle ted i  edit 
points (ECTS); such information is available about the programmes run in partner institutions of the 

Project. 

The procedures of carrying out the above-mentioned activities could be desribed in internal 

documents and shown on schemes of processes, along with responsible management units or 

individual managers. In Programme countries the main responsibilty for study programme lies on the 

Director of study programme (who is usually the Head of a Chair or the Dean/Vice-dean of the 

Faculty. These formalized documents will also take some time and probably only some of them can 

be prepared during the Project time. 

 

ESG1.4. Student admission, progression,recognition and certification. 

The regulations and the processes concerning student admission are explained in the internet sites. 

There are tables specifying what tests or entrance exams are carried out and what passing thresholds 

are to be overcome; also there are numbers of study places per study programmes. There are also 

units in each institution that closely cooperate with institutions of secondary education and a 

department of work with talented youth in SAI (they could contribute to the process of preparation 

of pupils to particular studies). Less information is provided on progression, recognition and 

certification. The student progression and graduation is regulated centrally and there are procedures 

to be followed but one cannot find enough explanation about it in the ineternet sites, except that in 

descriptions of tasks of structural units one can find reference to particular roles in the academic 

process. 

One could suggest short description of the whole process – how it is organized in the particular 

institution (including pointing out which units or officials are responsible for particular stages). If the 



institution is well on the way to implementation of concept of learning outcomes, one can suggest 

development of diploma supplements showing also the learning outcomes achieved by the 

graduates. 

 

ESG1.5. Teaching staff 

According to information from participants of the seminar, recruitment of staff is done through 

elections; regular reelection is done through competition so that it is always possible to discontinue 

employment of staff who are not professionally competent or do not show good pedagogical 

performance. 

The suggestions for improvement could concern formal description of the process of elections and 

also the detail of how and who is participating in evaluation of candidates and in voting (e.g., 

students and colleagues). It is worth also to develop internal requirements to candidates so as to 

make sure the assessment is done along transparent and well-defined criteria. Another suggestion in 

this chapter might be description (or introduction) of the system of opportunities for Professional 

development (such as a school for pedagogical performance for beginners, opportunities for in-

service training to acquire skills in new technologies or innovations, sabbatical leaves for research or 

creative work). 

 

ESG1.6. Learning resources and student support. 

The information in internet pages in this respect is available, but it is scattered and does not give an 

impression of awareness of it as a system contributing to intended learning outcomes. The Center of 

information and resources (SAI) deals with this chapter, but there are several more that could be 

linked to it. 

When the institution has started the transition to learning outcomes, it could be suggested to make a 

short description covering all the available resources and support forms together, referring them 

when possible to types of learning outcomes. This would include support to acquisition of knowledge 

MOODLE , li a ies, o pute  oo s, oppo tu ities of lea i g e u sio s , p a ti al skills 
(laboratories, research equipment, industrial placements), general skills (e.g., opportunities that 

contribute to development of general transversal skills through sports, student research society, 

outh o ga izatio s, su h as Ca elot , et . . Possi le suppo t i ludes also staff a d e uip e t ot 
directly involved in academic process, but still available on the premises of the institution or in its 

partner organizations (through cooperation agreements). 

 

ESG1.7. Information management. 

To take right decisions at any management level, the institution always uses certain data. There is 

information on the internet sites about what responsibilities are assigned to what management 

units, when one reads descriptions about them. The data referred to in this chapter are meant for 

internal use, and therefore need not be published at the internet site. However, it would be 



advisable to have an internal regulation on what sort of data and how are collected, accumulated 

and analysed and this information ought to be publicly available.A list of such typical data is given in 

the text of ESG, and in EU universities it is usually followed. Thus in UL these data are included in the 

overall system LUIS and there is a set of rules about accessibility to such data. E.g., a student can see 

data concerning himself, the faculty dean and executive director have access to data of staff and 

students of the faculty, and so on. Results of centrally organized student surveys are also kept in the 

system and are used, e.g., for decisions concerning changes in courses or programmes and in 

elections of staff. 

 

ESG1.8. Public information 

Comments on information in the internet concerning particular chapters of ESG can be seen above. 

Here one can add a few words about additional things that could be introduced at the institutions 

will. 

EU HEIs usually have to make a public annual institutional report. It can be printed as hard copies for 

specific purposes, but usually it is available in the internet. The report contains information about the 

institutional strategy and development, statistical data on students and staff, about achievements in 

research, and also the summary of budget(revenues and expenditures). According to information 

from Project participants, UZ institutions also have to prepare and submit their annual reports. It can 

be advised that parts of those reports (in accordance with the National legislation and local 

traditions) could also be summarized and made into public reports. Some basis for such development 

is already present at institutional internet sites (e.g. achievements in research and in international 

cooperation are reflected in descriptions of respective structural units of the institutions; also data 

on annual admission of students are available). 

EU institutions usually make publicly available the accreditation results, including the required self-

assessment reports (see below). 

 

ESG1.9. On-going monitoring and periodic review of programmes. 

As mentioned above, the UZ institutions have a unit responsible for regular internal control and 

monitoring, information about its tasks is available in the internet. This chapter, however , is 

referring to specific activity dealing with each study programme. In EU institutions like UL this regular 

annual cycle is desribed in a specific regulation; it starts with an analysis of results of the previous 

annual exercise, collection of opinions from students and employers during the execution of studies 

throughout the academic year, preparing the annual self-assessment report in spring-time and 

introduction of changes before the beginning of the academic year (no changes in courses or 

programmes are permitted during the semester). If during the academic year an external assessment 

has taken place, its recommendations are also implemented (according to specific plan that in certain 

cases can be streched over more than one year). Also findings from seminars or conferences having 

been attended by staff, innovations resulting from in-service training and similar, are taken into 

acount when modifications are considered in courses and programmes. As it was mentioned above, 

the UZ institutions do not have much room for changes in the structure of study programmes and 



will necessarily concentrate on syllabi and content of individual courses; also specific needs towards 

certain learning outcomes may require introduction of changes into methods of teaching and 

education and methods of assessment of students concerning these particular learning outcomes. 

A self-evaluation report (with an introductory part, analysis of compliance to each ESG point and, 

perhaps, a SWOT analysis towards QA as a whole could be a very convenient way of demostrating 

the result of the Project. 

 

ESG10. Cyclic external quality assurance 

This chapter is not depending on the institutions. Clearly, the institutions will have to prepare 

documentation and undergo specific process of assessment according to National legislation when 

the time of accreditation comes. The guidelines of this chapter can be followed after the ESG has 

been taken as the basis of accreditation at National level. 
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