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1. IntroduCtIon 

General aim of the project IQAT, supported within Erasmus+ Programme of the European Union, was 

enhancing capacities in implementation of Bologna process reforms at institutional level at higher 

education institutions in two partner countries of the Central Asian regions – Kazakhstan and Uzbekistan. 

In parallel, IQAT emphasized the improvement of internal quality assurance through use of institutional 

typologies.

the main aims:

•	 to	map	current	situation	of	quality	assurance	at	both	levels	–	 individual	partner	higher	education 

 institutions (internal quality assurance) as well as national level

•	 to	 identify	the	principles/recommendations	of	the	Bologna	process	relevant	for	higher	education 

 institutions in partner countries

•	 to	organize	interactive	training	sessions

•	 to	transfer	know-how	and	good	practices

•	 to	share	experience	between	European	higher	education	institutions	and	higher	education	institutions 

 in partner countries.
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The whole philosophy of IQAT project is described in Scheme 1. 11 institutions from 6 countries 

participated in IQAT project. Namely, the Czech University of life Sciences Prague and Centre for 

Higher Education studies from the Czech Republic, Latvian University from Latvia (Riga), University 

of Alicante from Spain, Constantine the Philosopher University in Nitra from Slovakia.  International 

Education Corporation (Almaty), S.Seifullin Kazakh Agro Technical University (Astana) and Karaganda 

State	 Technical	University	were	 from	Kazakhstan	 and	Andijan	 State	University,	 Tashkent	Chemical-

Technologic Institute and Samarkand Agricultural Institute from Uzbekistan. The main coordinator of 

the IQAT project was Jiří Hejkrlík from the Czech University of life Sciences Prague, Faculty of Tropical 

AgriSciences.

scheme 1:  the philosophy of project (processes and results)

Formulating aims, establishing of 
cooperation

Written application

Collecting knowledge about QA
Institutional, national and comparative 

studies

Transmission of knowledge from EU to 
Central Asia region 

Training seminar for KZ and UZ partners

Planning and pilot implementation of 
chosen procedures into QA

Self-evaluation	reports	of	KZ	and	UZ

Final phase of implementation 
visits in partner countries + descriptive studies

Shared responsibility 
between PrC and PaC 

countries

Main responsibility of EU 
members

Main 
responsibility 

of   UZ and KZ 
partners
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In	accordance	with	the	project	plan,	two	specific	sub-teams	(T1	and	T2)	were	established	just	after	kick-

off	meeting	in	February	2016.	The	reason	of	this	procedure	was	to	divide	the	responsibility	of	European	

teams for either Kazakh or Uzbek participating HEIs and to allow effective and stabile collaboration 

during all project timeline. 

We	would	focus	this	Final	synthesis	report	on	processes/paths,	which	 led	to	results	and	the	results	

themselves	(part	2).	 Important	part	of	the	report	 is	devoted	to	presentation	of	best	practices	from	

European countries, which participated within IQAT project (part 3). Dissemination and management 

are	 described	 in	 4	 and	 5	 parts	 and	 finally,	 report	 summarizes	 the	 most	 important	 experiences/

achievements from IQAT project (part 6).

 

2. MaIn steps of the projeCt

2.1 ColleCtIng broad InforMatIon about Qa In uZ and KZ 
(for InstItutIonal, natIonal and CoMparatIve studIes)

The process of collecting data about Kazakh and Uzbek HE national systems and individual HEIs, which 

have participated within IQAT, was the first phase of the project.  The main output were institutional 

studies	about	individual	HEIs	and	comparison	of	these	institutions	in	2	national	and	1	comparative	(UZ	

and KZ) studies. Although this part of the project was originally intended as initial, in fact, we worked 

on improvement of studies during the substantive part of the project because we got information 

about participating HEIs gradually. 

each of the institutional studies has three main parts:

1) Descriptive part, which represents basic information about given higher education institution from 

Uzbekistan or Kazakhstan with significant part focused on activities, rules and regulations connected 

with	quality	assurance	issue.	Descriptive	part	of	the	study	was	needed	as	informational	and	contextual	

base in which quality assurance takes place. 

2)	The	second	part	of	the	study	deals	with	HEI profile based on U-Map typology. This typology or 

classification was used as a tool, which allows identifying the institutional profile; 

3)	The	third,	last	part	is	focused	exactly	on institutional quality assurance elements or systems and its 

relation	to	European	Standards	Guidelines	of	Quality	Assurance	(revised	version	2015).	

We are aware that the institutional case studies have limitations, which result from the fact of relatively 

low availability and accessibility of data (quantitative as well as qualitative). At the first moment, we used 

as	main	sources	texts	from	official	institutional	websites	and	some	other	available	national	documents	

such as laws, national regulations, presidential decrees etc. In addition, we also used institutional 

presentations	 from	 the	 project	 IQAT	 kick-off	 seminar.	 Lately	 during	 the	 project,	 we	 developed	
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institutional questionnaire, which consisted of three parts: questions on institutional quantitative data 

about students, graduates, employees and budget; national qualitative part (same for all three Uzbek 

HEIs) and individually prepared qualitative part, which was focused for problematic (not available or 

not clear) information about specific HEI. The last source of data for institutional studies represented 

continuous personal discussions with partner KZ and UZ institutions, which took place mostly during 

training	seminars	(see	part	2.2).

Authors of institutional studies, which were followed by national and comparative studies, had to take 

into	account	a	general	problem	of	translation	from	Uzbek/Kazakh	into	English,	different	terminology	

in the area of HE and quite broad “cultural” differences between Kazakh and Uzbek HE system and 

European one. 

The institutional studies served as main source for national and comparative studies. These studies were 

more focused on the QA issue. All three types of studies are published at project web pages (https://

www.project-iqat.eu/results). Here we present key parts from comparative study where approaches of 

Kazakh and Uzbek HEIs in internal quality assurance are compared.

results - excerpt from the comparative study

The	 main	 feature	 of	 QA	 systems	 in	 Kazakhstan	 and	 Uzbekistan	 is	 a	 central	 respectively	 external	

approach,	i.e.	national/governmental	level	is	the	decisive	and	formative	level	for	institutions.	Therefore,	

internal	quality	assurance	is	mostly	formatted	on	requirements	and	demands	of	these	external	actors	

and in fact there is just a limited space for institutionally (internally) driven changes and initiatives. 

In Kazakhstan the Ministry of Education and Science (MES) is the principal authority responsible for 

the evaluation of HEIs and programmes. The MES as a main stakeholder defines general policy and 

strategy	and	it	established	a	number	of	government	agencies	and	government-based	committees	to	

monitor and to improve the quality of the HE system. In addition, the activities in the field of quality are 

regulated by the Act on Education, which is complemented by the several other normative documents. 

Among them is “Standards for Institutional Accreditation for Higher Education Institutions” which also 

exploits	the	Standards	and	Guidelines	for	quality	assurance	in	the	European	Higher	Education	Area	

(ESG)	to	the	significantly	high	extend.

Generally speaking, quality assurance (QA) of KZ higher education is well developed at the national 

level, the situation on institutional level is mainly a mirror of this system arrangement: individual 

institution should follow national rules in QA. 

The situation in Uzbekistan	is	similar,	QA	systems	of	HEIs	are	externally	developed,	i.e.	central	administration	

composed of Cabinet of Ministers, Ministry of Higher and Secondary Specialized Education and its 

subordinate	offices	are	main	policy	makers	for	QA	at	national	as	well	as	institutional	levels.

Nevertheless, Kazakh’s HEIs can use for QA also independent international agencies, all 3 investigated 

HEIs have such kind of accreditation, e.g KazGASA achieved accreditation for architectural education 

from	UNESCO	/	UIA.	
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A high variability of procedures and elements for QA is another common feature. Both, Kazakh and Uzbek 

HEIs dispose of many developed procedures and processes for quality assurance (e.g. monitoring quality 

of teachers, accreditations of programs, student’s assessment etc.), however these elements are not 

interconnected in one institutional and managerial system which fits to specific institution. So, clarification 

and definition of an internal quality assurance general policy(ies) (ESG 1.1. Policy for quality assurance) 

would	be	useful	for	Uzbek	HEIs	as	well	as	Kazakh	HEIs	with	the	exception	of	KTSU,	which	has	already	this	

kind of document.

The	study	programmes	(ESG	1.2	Design	and	approval	of	programs)	in	Kazakhstan	and	Uzbekistan	should	

consider the national regulations, first of all the Law on Education which includes the types (models) of 

study programmes and national standards valid for accreditation. Therefore, there is not too much space 

for the institutional activity and QA at institutional level. 

The	student’s	centred	learning	approach	(ESG	1.	Student-centred	learning,	teaching	and	assessment)	is	not	

yet	developed	in	both	countries	although	the	students’	questionnaires	enabling	to	express	her/his	own	view	

on	quality	teaching	or	assessment	are	quite	usual	(Non)existence	of	tradition	of	student’s	involvement	into	

teacher’s affairs is potential barrier for more systematic use of these techniques. Nevertheless, student’s 

views/opinions	could	be	supported	through	existing	students’	organizations	in	both	countries.	Currently,	

their role seems to be important but not directly connected with the issues of teaching and learning but 

rather they are focused on affairs connected with promoting of patriotism. 

In	general,	quite	high	compliance	with	the	ESG	was	found	with	the	exception	of	the	public	accessibility	of	

data.	It	seems	to	be	a	problem	for	all	who	would	like	to	receive	detailed	information	(clear,	up-to	date	and	

readily accessible data in accordance with Standard 1.8 recommendations) about any Kazakh and Uzbek 

HEI, since only limited data are publicly available. 

On-going	monitoring	and	periodic	review	of	programmes	and	cyclical	external	quality	assurance	(Standard	

1.9	and	1.10)	are	the	processes	running	dominantly	under	the	national	legislative	framework	in	both	countries.

recommendations for heIs for the internal Qa system 
development in both countries (uZ and KZ)

•	 To	 complete	 the	 information	 about	 all	 units,	 all	 persons	 involved	 and	 make	 plan	 how	 to	 proceed 

 effectively to establish convenient and helpful internal QA systems. It is an urgent need to be sure 

 about all requirements from the state level, to understand them properly and to consider their 

	 influence	of	the	internal	policies/activities.

•	 To	find	the	way	of	an	institutional	“umbrella”,	which	would	harmonize	and	integrate	(where	possible) 

 the quality assurance activities. 

•	 To	bring	together	the	responsible	persons/teams	into	one	department	or	into	one	team.

•	 To	 simplify	 the	 activities	 significantly,	 in	 order	 to	 limit	 the	 needed	 work	 load	 of	 the	 responsible 

	 persons	as	well	as	the	financial	sources,	and	to	make	the	system	more	“user	-friendly”.

•	 To	 include	 more	 academic,	 non-academic	 employees	 and	 students	 into	 the	 internal	 quality 

 evaluations so that they feel they can contribute and they take the system into their “ownership”.



IQaT FINAL SYNTHESIS

Page   7

recommendation for the IQat project activities in 
developing the elements (background) for the internal 
Qa system  

•	 To	identify	the	responsible	person	for	the	QA	activities	and	for	the	self-evaluation	report.

•	 To	consider	all	above	formulated	recommendation	to	the	possible	level.	

•	 To	choose	the	areas	of	activities	which	will	allow	to	implement	the	suitable	internal	QA	concept	of

 “fitness to purpose” leading to recommendation for the improvement.

•	 To	identify	the	set	of	goals	in	the	chosen	area	of	activities.

•	 To	decide	about	the	methodology	how	to	verify	if/to	what	extend	the	goals	were	met	(questionnaire,

	 focus	groups,	annual	reports,	etc.)	and	to	exploit	all	which	has	been	already	developed	(not	to	waste

	 working	time	because	it	might	lead	to	de-motivation	of	involved	persons).

•	 To	use	the	consultancy	of	the	project	EU	partners	(T1	and	T2	team)	and	their	visit	at	particular	HEI.

•	 To	write	the	self-evaluation	report	(responsible	person).

•	 To	describe	the	whole	process	with	critical	view	on	possible	shortcomings.

•	 To	use	the	gained	experience	for	opening	of	discussion	about	the	possible	changes	of	setting	goals,

 verifying there achievement, etc. leading to the improvement of QA activities.

•	 To	develop	the	internal	QA	element	(part)	related	to	the	chosen	area(s)	of	HEI’	activities.

2.2 transferrIng the Knowledge about Internal 
QualIty assuranCe - the traInIng seMInar

The second phase of project represented training seminar(s) for participating Uzbek and Kazahk HEIs. 

The	main	purpose	of	the	training	was	to	give	trainees	an	in-depth	overview	of	how	EU	HEIs	implement	

their internal QA procedures in line with international standards. The aim of the training was to provide 

trainees	with	a	context	for	reflection	on	challenges	and	opportunities,	and	to	make	a	pilot	proposal	for	

the design of a solid internal QA system at their universities taking into account the requirements of 

their	specific	contexts.

The content included introduction of the development of higher education in Europe using the Bologna 

process	principles,	especially	in	the	field	of	quality	assurance,	sharing	the	experience	and	discussion	

how	and	to	what	extent	they	may	benefit	from	the	European	know-how.	

The seminar was divided into three main parts: 

1. Theoretical part aimed to provide participants with the knowledge on: 

	 •	 Bologna	Process	priorities	 relevant	 for	KZ	and	their	HEIs,	European	University	Association’s

  activities;

	 •	 U-Map	methodology	and	its	possible	adaption	to	the	partners´	needs	;

	 •	 Standards	and	Guidelines	for	Quality	Assurance	in	EHEA,	Part	1	(ESG,	revised	version).
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2.	 Practical	 part	 with	 the	 possibility	 to	 apply	 theoretical	 knowledge	 to	 the	 conditions	 in	 partners’ 

 countries (workshops):

	 •	 Specification	 (draft)	 of	 the	 HEIs	 (UZ)	 profiles	 exploiting	 the	 U-Map	 methodology;	 (	 for	 more 

  see previous chapter);

	 •	 Elements	of	innovation/modification	of	the	existing	systems	or	creation	of	the	new	ones;	debates	on 

	 	 strategies	in	internal	QA	exploiting	HEIs	typology	and	ESG;

	 •	 Practical	pilot	exercise	for	self-evaluation.

3. Joint debate, conclusions 

	 •	 Feedback	on	theoretical	and	practical	parts	of	the	seminar;

	 •	 Presentations	 of	 U-map	 typology	 of	 individual	 partner	 HEIs	 based	 on	 available	 data	 and	 expert 

  estimations;

	 •	 Planning	of	further	work;

	 •	 Seminar	conclusion.			

In	addition	to	the	activities	organized	in	the	CULS’s	seminar	rooms,	the	direct	sharing	of	experience	with	Czech	

HEIs in the form of visits at chosen Prague HEIs was organised.

preparatory phase

The EU partners completed materials about the Bologna process, theoretical readings on quality assurance in 

higher education, documents and studies of the important European organizations like EUA, ENQA, articles 

and	books	of	experts	in	this	area,	and	results	of	several	important	projects.	The	reading	materials	were	available	

on Capsa (interactive storage available to all project partners) 3 months before the seminar, the most important 

documents	were	sent	directly	to	each	participant	in	electronic	versions	2	weeks	before	the	seminar.	

The KZ and UZ partners were asked for 

a)	provision	of	basic	statistical	data	about	their	HEIs	(for	the	U-Map		typology	practical	purpose)	

b) comments to the draft  of seminar’s programme. 

As far as the seminar programme, most participants who were asked for the programme proposal, preferred 

to focus on practical matters related to quality assurance, to show in detail the implementation of the Bologna 

process principles in the CR, Slovakia and Latvia due to historical similarities of the education systems and 

they also asked for possibility to visit those Czech HEIs focused on similar educational areas.  The visits, in 

accordance with suggestions of the participating teams, to CULS and Czech Technical University, University of 

Chemistry and Technology and University of Finance and Administration were organised. 

Each	EU	team	prepared	several	presentations	considering	the	interests	expressed	by	the	KZ	and	UZ	partners.	

The project coordinators prepared detailed presentations about the Bologna process, general theoretical 

overview about quality assurance and several practical presentations related to building of system for internal 

quality assurance at the CULS (coordinating institution of the project). The other EU partners contributed with 
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the	detailed	presentations	about	their	own	experience	related	to	their	QA	systems.	

The important change in the seminar programme came several weeks before its start. It was found that the 

UZ partners would not be able to manage visa on time and thus they would not be able to meet the planned 

date of the seminar. As the consequence, it was decided to keep the original date for the KZ participants and 

to organise another seminar for UZ partners two months later.         

training

The first day of both seminars stared with welcome meeting at CULS, which contributed significantly to the 

pleasant and friendly atmosphere of both events.  

The	theoretical	presentations	concluded	with	the	experience	of	CZ	team	members	and	thus	they	motivated	

following discussions. All other presentations related to the individual HEIs of EU partners ended with 

challenging discussions. However, some problems related to the language occurred, as there were not planned 

interpretations among KZ, UZ, Russian and English languages.    

The	U-Map	typology	and	the	possible	 implementations	of	the	ESG	were	on	the	agenda	of	two	following	

separated workshops. Each workshop was split into three groups, each group composed of team members of 

one	KZ/UZ	HEI	led	by	members	of	the	EU	teams.	

workshop on u-Map typology 

U-Map	methodology,	which	provides	“pictures”	of	the	institutional	profile(s),	was	shortly	repeated	and	the	

interesting	details	were	explained	with	the	aim	to	show	the	U-Map	proper	exploitation.	The	attention	was	

paid	to	the	correct	understanding	(e.g.	 the	explanation	that	 the	typology	 itself	should	not	substitute	any	

mechanisms of quality assessment, but it could be used as a starting point for clarification of institutional 

mission). The particular dimensions and indicators of typology, as well as the available and missing statistical 

data at the university level, were discussed. Then the participants of each working group (members of individual 

HEIs’ teams) tried to design the draft of institutional profile of their own universities (see below). 

Picture	1:	U-map	profiles	created	on	basis	of	training	(final	versions)

Karaganda state technical university s.seifullin Kazakh agro technical 
university

International educational Corporation, 
astanae
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Workshop on ESG

Each work group discussed the Standards and relevant Guidelines one by one trying to see if and 

to	what	 extents	 they	were	 currently	 included	 into	 the	 internal	 quality	 assurance	 of	 the	 respective	

university/HEI.	As	the	Republic	of	Kazakhstan	is	the	member	country	of	the	Bologna	process	it	was	

found	that	ESG	are	extensively	exploited	in	the	national	accreditation	rules;	while	at	the	institutional	

level they are rather dispersed in various regulations or activities of different parts of the university 

and its faculties. The situation is different in Uzbekistan, which is not the member country of the 

Bologna process but still, the basic intention to use the ESG at the national level was visible. In any 

case,	the	knowledge	about	the	ESG	was	in	general	sufficient	and	thus	to	exploit	them	in	a	modified	

way acceptable and helpful for participating HEIs from both countries. On the other hand, the number 

of	 various	problems	was	 found	and	discussed:	 the	existence	of	 the	number	of	 elements	of	quality	

assurance provided (guaranteed) by different parts (departments) of the university related to some 

extent	with	the	ESG	but	without	the	needed	coordination;	improper	understanding	of	the	ESG	basic	

role; the idea to implement them without the necessary modification; the unclear intention of the top 

level	management	as	the	ESG	exploitation	concerns	and	the	like.	The	group	discussions	brought	the	

important findings and indicated the topics for future contribution also for participating EU partners.

      

Seminar’s results 

The interactive workshops, the first one focused on typology and second on the detailed debate about 

the	ESG	and	their	possible	exploitation,	were	considered	as	the	most	important	and	interesting	parts	

of the seminar (based on the results of following internal evaluation).

The closing sessions of both seminars provided needed space for presentation of all KZ and UZ teams. 

They	summarized	shortly	their	experience	gained	from	the	seminar	and	they	presented	the	first	versions	

of the institutional profiles with the idea to develop them during the project.

It was agreed that:

•	 The	planning	for	the	further	project	work	(WP4)	would	follow	during	September	–October	2016	and 

 the plans of particular KZ and UZ HEIs will be sent to the EU partners for comments and suggestions. 

 Template for planning was developed by the leading partner of this WP – TKTI Tashkent, UZ.       

samarkand agricultural Institute andijan state university
 

tashkent Chemical-technological 
Institute
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•	 The	institutional	case	studies	will	be	supplemented	by	the	new	data	and	information	found	for	the

	 purpose	of	the	institutional	profile	design	and	they	will	be	extended	with	the	results	of	the	discussion

 on the individual ESG implementation at the institutional level.  

•	 The	final	versions	of	the	institutional	studies	will	be	the	used	for	the	final	version	of	national	studies

	 and	for	the	comparative	KZ-UZ	study.	

Key findings and recommendations

Active	participation	of	KZ	and	UZ	partners	in	the	workshops	and	the	team	discussions	(always	mixed	

EU	and	KZ/UZ	members)	during	the	training	contributed	to	the	better	mutual	understanding	and	they	

further clarified the tasks of the project.

It	was	proved	that	the	training	was	important	direct	way	of	information	exchange:	

1) the European team members could transfer their information and knowledge about theoretical 

approaches/understandings	towards	quality	in	higher	education	and	its	assurance	at	the	institutional	

level,	about	the	design	of	the	institutional	profiles	using	the	U-map	typology,	and	about	the	possible	

implementation of ESG; 

2)	KZ	and	UZ	teams‘	members	provided	the	EU	partners	with	the	important	input	into	more	correct	

understanding of their higher education systems and with the roles of institutions within these systems 

(in detail with their consideration of quality matters, with the role of the university governance, with 

the	students‘	activities,	with	the	university	–	employers	collaboration	etc.).

3) The short interviews organised by the CULS in the end of both seminars approved that all partners 

from KZ, UZ, and from the EU countries appreciated the possibility to meet personally and to work 

together. It was stressed that the new partnership developed thanks to the project and the seminar 

were	extremely	 important	project	outcome.	

However, several problems and challenges were also uncovered. The language problems were 

managed	somehow,	 the	Russian	 language	substituted	 the	project	official	English	 language	but	 this	

made problems at least for the young colleagues from the Czech Republic and Slovakia and it was 

impossible to have a direct conversation with Spanish partners. The interpretation was not planned in 

the	project	proposal	so	 the	 language	made	the	 joint	work	 less	flexible	 than	expected.	

The Czech visa problem for UZ partners occurred at the last moment, which made the seminar 

administration	very	difficult.	The	UZ	partners	were	not	able	to	obtain	visa	on	time	and	the	seminar,	

originally planned for both KZ and UZ teams as one broader seminar, had to be divided in two seminars 

(i.e. UZ seminar took place two month later than proposed in the project). Nevertheless, the new 

format of the seminars was found very convenient due to fewer participants and thus the more time 

for the debates and interactions.
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2.3 plannIng and IMpleMentatIon of new uZ and KZ Qa 
systeMs

Planning	 of	 pilot	 activities	 related	 to	 new	 elements	 of	 internal	 quality	 assurance	 and	 their	 self-

evaluation was a part of WP4 “Pilot implementation of the first drafts of quality assurance systems in 

all participating HEIs of PaCs”. 

This	step	consisted	of	three	sub-steps,	which	followed	WP4	plans.	Firstly,	individual	HEIs	should	come	

up with plan what activities (which can be considered as parts of internal quality assurance) they would 

like to implement in their institutions. Planning was based on previous consultations, mainly during 

training	seminar.	The	Prague	seminars	provided	all	KZ	and	UZ	HEIs	with	the	experience	from	CZ	and	

other	HEIs	of	program	countries.	The	examples	from	the	sociological	surveys	developed	and	regularly	

used at the CULS were really inspiring and they perhaps motivated all HEIs of partner countries to 

include	several	surveys	into	their	plans.	Each	HEI	prepared	the	plan	of	several	methods/mechanisms,	

which would compose the basis for the future internal quality assurance systems. HEIs were asked to 

plan	minimally	5	activities	-	one	of	them	was	obligatory,	for	all,	i.e.	self-evaluation	report	(see	Box	1	and	

Box	2	with	two	plans	for	illustrations	below).

All	 plans	were	 commented	by	 the	 EU	partners	 in	 detail	 and	 the	 discussions	 through	 e-mails	were	

managed in accordance with the need of team members of individual HEI. Input of European partners 

into	developing	of	WP4	plan	was	done	by	systematic	consultations	by	European	expert	teams	mainly	

in form of comments.

Examples	of	plans	from	both	partner	countries:
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Main output activity description
responsible 

person

deadline 
for 

activity
Indicator of achieved activity

resources 
(no. of 
days)

1) Implementation 

of questionnaire on 

evaluation	existing	

tertiary educational 

program through  

the vision of 

students, masters’, 

doctorates’, tutors’ 

employers  

questionnaire

Implementation of 

mass   questionnaire 

on evaluation of 

educational system 

quality for  students, 

masters', doctorates', 

tutors' and employers  

in KAU named after 

S.Seifullin

Serekpaev N.,

BaitelenovaA., 

Aldabergenova 

S., Zhalgabaev B.

October 

10,	2016

In accordance with  the evaluation of respondents’ 

answers, in average, the quality of planning and 

implementation of educational process is assessed 

like 75%;

The quality of evaluation of tutors (rate) that 

infl	uences	incentives	to	salary		-	fair	(80%);	the	

quality	of	distribution	capacity	for	teachers	-	

75%; the quality of equipment and technical 

installation	in	departments	-	80%;	the	quality	of	

educational program (95%); work of the program 

on	evaluation	quality	system		“AIS	Platonus”	-	85%;	

the level of implementation  and organization 

of educational program (lectures, practical and 

lab lessons, students’ independent Work with a 

tutor,		schedule,	etc.)	-	93	%.	A	lot	of	proposals	

were brought forward on updating and enhancing 

educational process

2	weeks

Interviews 

Revealing crucial 

issues on educational 

evaluation 

Serekbaev N., 

Alpispaeva G.

September 

30,	2016

Crucial issues on educational evaluation  were 

revealed  
3 days

Analysis of obtained  

questionnaire results  

Monitoring and 

conclusion on 

evaluation of tertiary 

quality of education, 

system of conducting 

lectures and 

necessity of acquired 

knowledge were 

implemented

Serekpaev N., 

Kitaybekova S.,  

Alpispaeva G., 

Orazalina Z.,

17.01.2017

Performed monitoring allowed to evaluate the 

quality system by   students, masters’, doctorates’, 

tutors’ and employers . For a while, works on 

enhancing the quality of tertiary knowledge 

evaluation are being planned

1 week

2)	Dissemination 
Publishing	2	articles	

resulted from 

obtained analysis

The situation of  

quality of tertiary 

knowledge evaluation 

in KAU is described 

in these published 

articles 

Alpispaeva G.
June	10	-	

October	10	

"Involvement of students in educational process as 

a necessary condition for provision of educational 

quality " and other articles will be useful for other 

university staff  

5 months

4) Elaboration 
of	the	self-
evaluation report

31.1.2017 Written	self-evaluation	report

boX 1: eXaMple of plan of the Internal self-evaluatIon 
systeM of KaZaKh agro-teChnICal unIversIty wIthIn 
wp4 of the IQat projeCt (wIth CoMMents of european 
teaM)
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Comments of eu team members:

Ad 1) 

It is not recommended to relate this evaluation to assessment of teachers. This evaluation should serve 

mainly as a feedback for teachers from the side of students. That is why it would be useful to divide 

this	activity	 into	–	 1)	preparation	of	questionnaire;	2)	selection	of	 teachers/subjects	who	should	be	

evaluated by students;  3) distribution of questionnaires to students; 4) transcription of questionnaires 

+ analysis; 5) report;  6) feedback to teachers (general findings from evaluation could be shared  

through all institution (meeting, probably ) and personally with concrete teachers

Check the dates of activities, if they are correct, please

What	does	evaluation	of	education	system	quality	mean	exactly?	Could	you	specify	it	in	more	detail,	

please?

Can	you	specify	why	all	these	groups	will	be	questioned,	please?

Interweaves	–	Can	you	specify,	please,	who	would	be	respondent	of	interview?	,	How	many	respondents	

will	be	addressed?

Ad	2)	We	think	that	dissemination	is	great	but	it	will	be	important	to	specify	also	the	impact	of	the	

sociological	 surveys/exploitation	 of	 their	 results		

*	 which	faculty	(faculties)	of	KATU	were	chosen	for	the	questionnaire	distribution?	

*	 how	many	students	(masters,	doctorates),	tutors	were	involved?	

*	 what	(percentage)	was	the	return	of	questionnaires?	

*	 why	bachelor	students	were	not	included?	

*	 how	the	employers	were	selected,	how	many	of	them	were	involved?	

* It will be important to provide the T1 with the questionnaire (s) (just for the project purposes), if the 

	 questionnaire	is	confidential	the	description	of	the	questions/topics	asked	will	be	needed;	

*	 the	indicators	of	achieved	activity	are	not	clear	–	the	explanation	what	the	data	in	percentages	mean 

 will be helpful; 

*	 what	was	the	methodology	of	the	interviews	–	structured	discussion,	focus	group,	…?	

Basic and general comments related all surveys and reviews: 

* to include any comment (positive, negative) to the possible use of ESG (Bologna process principles)    

*	 to	see	if	(if	not	so	why)	the	questionnaires	and	the	reviews	reflect	the	university	mission		expressed 

	 by	means	of	the	U-map	typology	

* to consider that the results of internal quality evaluation should be used primarily for the improvements 

	 of	found	weaknesses	and/or	for	the	support	of	the	strong	points	of	the	evaluated	subject
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boX 2: eXaMple of plan of the Internal self-evaluatIon 
systeM of saMarKand agrICultural InstItute wIthIn 
wp4 of the IQat projeCt (wIth CoMMents of european 
teaM)

Main output activity description
responsible 

person
deadline 

for activity
Indicator of 

achieved activity

resources 
(no. of 
days)

1) Internal 
evaluation 
of teachers’ 
activity by 
students

Elaboration 
questionnaire 

for the students

Questions will be developed for 
evaluation teachers’ activity by using 
developed	countries’	experience

O. Murtazaev, 01.12.2016
Questionnaire 

forms
5

Elaboration 
online 

questionnaire 
(by using web 

site)

Questionnaire will be elaborated and 
input	on	the	University	Web-page

R. Ruzikulov 05.12.2016
Online 

questionnaire 
5

Implementation 
questionnaire 
for selected 

teachers

From	each	faculty	about	5-10	teachers	
will be selected and evaluated by 

the students. Then the results will be 
discussed at the Faculty Council

O. Murtazaev, 15.02.2016 Survey results 10

2)	 Evaluation 
of skills of the 
graduates by 
the	external	
stakeholders 
and employers

Elaboration of 
questionnaire 
for employees

Questionnaire will be developed for 
evaluation of skills of the graduates

R. Ruzikulov 25.12.2016
Questionnaire 

forms
5

Implementation 
of surveys of job 

market

The employers will be surveyed by 
project team

A. Tadjiev 05.01.2017 Survey results 10

3) Internal 
evaluation 
of academic 
writings, 
textbooks	or	
other materials 
of teachers 
that used for 
teaching

Elaboration of 
list of selected 

academic 
writings and 
textbooks

Academic	writings	and	textbooks	will	
be selected   from the departments of 

the University

A. Elmurodov
R. Ruzikulov
O. Murtazaev

07.01.2017
List of subjects 
and literature

2

Evaluation 
of materials 
by selected 

teachers

Academic	writings	and	textbooks	will	
be evaluated by selected teachers 
and results will be discussed at the 

University Council

A. Elmurodov
R. Ruzikulov
O. Murtazaev

12.01.2017
Evaluation 

results
5

4) Internal 
evaluation of 
administrative 
staff s’ 
activities of 
the University 
by selected 
teachers

Elaboration of 
questionnaire 
for teachers

Questions will be developed for 
evaluation administrative staff s’ 

activities by using developed countries’ 
experience

A. Elmurodov
R. Ruzikulov
O. Murtazaev

17.01.2017
Questionnaire 

forms
5

Implementation 
questionnaire 
for selected 

teachers

About	5-10	administrative	staff	s	will	
be selected and evaluated by selected 

teachers. Then the results will be 
discussed at the University Council

All project 
members

21.01.2017 Survey results 5

Elaboration 
of	the	self-
evaluation 
report

Elaboration 
of	the	self-
evaluation 

report

Internal	self-evaluation	report	will	be	
developed including conclusions and 

recommendations

All project 
members

31.1.2017
Written	self-
evaluation 

report
8
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Comments of EU team members:

We have only general comments which relate to the Self-evaluation report (main output n. 5): You 

should give very good description of activities. Your proposal is understandable and well prepared but 

more information about selection of respondents and concrete ways of evaluation should be included. 

Please,	remember	it	when	you	will	be	writing	self-evaluation	report.

For	example:	

1)	 Internal	evaluation	of	teachers’	activity	by	students:	 in	what	faculty/ies,	what	courses,	how	many	

students (no names are needed, research should be anonymous), how many teachers will be evaluated, 

what way of teachers’ selection for evaluation will be chosen.  

2)	Evaluation	of	skills	of	the	graduates	by	the	external	stakeholders	and	employers:	how	employers	will	

be chosen, how many, etc.

3)	Internal	 evaluation	of	 academic	writings,	 textbooks	or	 other	materials	 of	 teachers	 that	 used	 for	

teaching:	which	method	of	evaluation	you	would	like	to	use?	(Criteria	for	evaluation?),	which	academic	

writings	and	textbooks	will	be	chosen	(what	kind	of	selection	will	be	used?)

4) Internal evaluation of administrative staffs’ activities of the University by selected teachers: how 

selection	of	 administrative	 staff	and	 teachers	 (evaluators)	will	 look	 like?	

first drafts of self-evaluation reports

The results of the planned activities of all three HEIs in each country were included into their first drafts 

of	 the	 self-evaluation	 reports.	 The	 required	 consultations	 from	 the	 side	 of	 the	 EU	 partners	 relates	

mostly	to	the	form,	structure,	length	etc.	of	the	self-evaluation	report.	Besides	individual	consultations,	

the template of the report was developed and sent to all KZ and UZ partners for possible use. Then, 

the	first	drafts	of	self-evaluation	reports	were	elaborated	and	sent	for	comments	and	suggestions	to	

the	EU	partners.	The	recommendation	and	final	structure	of	the	self-evaluation	report	was	discussed	

during visits at each Kazakh and Uzbek HEI in May.
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2.4. vIsIts as a fInal phase of „IMpleMentatIon“: developIng 
of own systeM or Its eleMents In forM of Qa polICy 
doCuMents

Process

The	crucial	phase	 for	successful	end	of	 the	project	were	visits	of	 two	European	 teams	(T1	and	T2)	

directly in 3 Kazakh and 3 Uzbek HEIs. 

The	EU	expert	team‘s	tasks	were	as	follows:	

•	 to	review	the	self-evaluation	reports	and	discuss	the	elements	of	the	possible	future	internal	quality

 assurance systems;

•	 to	help	in	developing	the	new	or	innovated/modified	elements	of	internal	quality	assurance	systems

	 and		to	help	in	establishing	the	internal	departments/teams	for	quality	assurance;	

•	 to	 establish	 connection	 in	 order	 to	 consult	 the	 local	 departments/teams	 for	 quality	 assurance

 continuously, i.e. also after the visits until the final systems (their elements) are fully completed. 

The	visits	in	KZ	and	UZ	took	place	in	parallel	on	10.-19.	May	2017.	Nevertheless	ways	of	implementation	

of given tasks were different in both countries. The only joint activity was revision and finalization of 

self-evaluation	reports	(see	previous	part	2.3).	 In	principle,	HEIs	finalized	the	self-evaluation	reports	

considering	the	comments	and	recommendations	of	its	draft	by	EU	experts.	It	usually	meant	that	the	

descriptive part of the reports was significantly shortened and more focused on individual activities, 

their	results	and	obtained	experience.	E.g.	the	structure	of	the	final	report	of	IEC	1)	analysed	the	current	

elements	of	the	internal	quality	assurance	system,	2)	 informed	about	developed	short,	medium	and	

long-term	improvement	strategy	in	quality	assurance,	3)	paid	attention	to	the	individual	components	

of quality assurance, 4) dealt with strengthening of good practices and their dissemination, and 5) 

informed about the activities completed in the IQAT project framework. The appropriately detailed 

questionnaires	were	available	in	the	annexes,	which	made	the	report	well	readable	and	understandable.	

Other	activities	of	the	visits,	mainly	“developing	the	new	or	innovated/modified	elements	of	internal	

quality assurance” took varying approaches: in Kazakhstan each HEI took up the tasks individually 

while in Uzbekistan EU team used same approach for all three participated HEIs. 

The “Uzbek approach” (T2) was based on ESG and it allowed at the same time to correspond to needs 

and demands of Uzbek partner’s HEIs regarding priorities of QA. visits in Uzbekistan resulted into three, 

in principle, same (policy) documents on internal QA but with different aims respecting mission and 

situation of individual HEIs. We present illustration of such approach in the document from Tashkent 

Chemical-technological	 Institute	 in	 Box	 3	 below.	 The	 presented	 excerpt	 is	 the	 introductory	 (and	

general) part of document about institutional QA policy. It is followed by QA handbook of procedures 

where individual activities are introduced. These activities are related to ESG and described in more 

detail (including methodological tools, frequency, etc.) and responsibility of particular departments is 

stated in the document.
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boX 3:  eXaMple of new QualIty assuranCe polICy 
doCuMent froM tCtI (uZbeKIstan) (IntroduCtIon)

«APPROVED» by

T/A	Rector	Dr.	Shukhrat	Mutalov

_______________

«____»_________2017y.	

QualIty assuranCe polICy 
of the Tashkent chemical-technological institute

This document was adopted by:  

Scientific	council	of	Tashkent	chemical-technological	institute

Aims of Quality Assurance Policy:

•	 Improving	 of	 preparation	 of	 specialists	 in	 the	 field	 of	 chemistry	 and	 chemical	 engineering	 (oil 

	 and-gas,	food	chemistry	and	technology,	ceramics,	glass,	building	materials,	rare	and	noble	metals, 

 polymers), biotechnology, mechanical engineering, as well as environment protection, materials 

	 sciences,	and	other	chemistry-based	fields	of	study	for	the	national	economy;

•	 Facilitating	international	cooperation	especially	with	European	universities;

•	 Increasing	transparency	and	visibility	for	general	national	and	international	public;

These tasks come from Education Act and the National Programme for Personnel Training (NPPT), 

the Resolution of the President of Uzbekistan “On measures to strengthen the material and technical 

base of higher educational institutions and radically improve the quality of training highly qualified 

specialists”,	 May	 25,	 2011	 and	 the	 Resolution	 of	 President	 of	 Uzbekistan	 “On	measures	 on	 further	

developing	system	of	higher	education”,	April	 20,	2017,	governmental	policy.

This	QA	system	will	be	based	on	EU	experience	using	The	European	Standards	and	Guidelines	 for	

Quality Assurance (ESG), which fit in our country and institutional policy, in particular we will be 

modifying these parts: 

•	 ESG	1.3	Student-centered	learning,	teaching	and	assessment;

•	 ESG	1.5	Teaching	staff;

•	 ESG	1.8	Public	information;	

•	 ESG	1.9	On-going	monitoring	and	periodic	review	of	programmes.	

All the departments involved in academic process will be also involved in QA, the main responsibility 

for the implementation will lie upon Academic department, monitoring will lie upon Internal control 

and monitoring department.
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Listed processes will be described in the QA handbook of procedures and particular parts will be 

adopted within bylaws or orders of rector or decrees.

Head of educational methodical department

prof. r.sayfutdinov

Head of the department of internal control  and monitoring

dr. d.Khandamov

Head of the international relations department

a.Ismailov

The	excerpt	from	QUALITY	ASSURANCE	POLICY	of	TCTI	

We can illustrate “The Kazakh approach” (T1) on the results of the IEC. As the institutional “policy” 

in the area of quality assurance concerns, the IEC developed the Guidelines for Quality Assurance in 

International	Educational	Corporation,	which	became	the	official	document	of	the	HEI.	It	includes	the	

General	Provision	(see	Box	4)	and	very	detailed	guidelines,	helpful	 for	 the	 future	quality	assurance	

activities.      

boX 4: eXaMple of new QualIty assuranCe polICy 
doCuMent froM IeC (Qa guIdelInes - general provIsIons 
Chapter)

1.1	Quality	 Assurance	 Manual	 (hereinafter	 -	 Manual)	 of	 the	 Joint	 Stock	 Company	 “International	

Educational Corporation” The campus of the Kazakh Leading Academy of Architecture and Civil 

engineering	 (hereinafter	 -	 IEC	 (KazGASA))	was	designed	 to	 create	 a	 normative	 framework	 for	 the	

implementation of the state policy in the field of education, the development and implementation of 

a quality assurance system in accordance with standards and guidelines for the quality assurance of 

higher education.

1.2	This	Quality	 Assurance	Manual	 describes	 the	 scope	 of	 the	 standards	 and	 guidelines,	 as	well	 as	

the	measures	taken	to	ensure	the	continued	needs	and	expectations	of	the	state	and	society	for	the	

delivery of quality educational services and the development of scientific activities.

1.3 The goal of the IEC (KazGASA) is to achieve high business reputation and leading positions in the 

market of providing educational services in the Republic of Kazakhstan due to the high organization 

of work and the professionalism of employees. The latter is guaranteed by the commitment of all IEC 

staff (KazGASA) to the principles of quality, based on the requirements of international standards.
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1.4 The main directions of the IEC (KazGASA) activities, which are subject to the standards, are: the training 

of highly qualified specialists (bachelors, masters, doctoral students) and the upgrading of the faculty.

1.5	The	IEC	is	a	commercial	organization	and	is	located	in:	the	Republic	of	Kazakhstan,	050043,	Almaty,	

28,	K.	Ryskulbekov	street.

1.6 The Manual identifies the processes which are necessary for the implementation of the quality 

assurance program and their application in all activities and levels of management of the IEC (KazGASA), 

their sequence and interaction are established.

1.7 In the Quality Manual responsible for the activities of the IEC (KazGASA) are identified. 

1.8 The manual is applied to all IEC staff (KazGASA).

There were very different approaches to the future development of quality assurance activities between 

the three KZ HEIs as it is possible to demonstrate shortly on the activities of KazATu and KSTU. The 

KazATU	 developed	 very	 extensive	 final	 version	 of	 the	 self-evaluation	 report	 including	 the	 U-Map	

typology for all its faculties. It was interesting idea derived from the joint work on the typology that 

U-Map	was	enlarged	from	the	HEI	level	toward	all	faculties	of	one	institution.	Therefore,	the	KazATU	

found the tool for comparing its faculties, checking their missions and opening space for the possibility 

to	share	the	good	experience	among	them.	The	KazATU	final	report	informed	that:	“The	results	of	the	

comparative analysis are necessary for further improvement and improvement of academic processes 

in the university.” Another important output that should be mentioned was the formulation of the 

recommendations	 for	 the	 further	 improvement	 and	 the	planning	of	 the	 follow-up	 stage	of	 internal	

quality assurance activities at KazATU. 

The KazATU improved significantly also the ability to disseminate the QA topics. It published 3 articles 

in the field of quality management system of the university in the rated journal, all of which reflected 

the problem of internal quality assessment in the university. Last, but certainly not least activity of 

KazATU, was the development of the REGULATION: Internal quality assurance of educational services 

at the JSC S. Seifullin Kazakh Agrotechnical University, singed by the university rector in the beginning 

of	October	2017.

 

The	KSTU	had	the	official	quality	policy	and	the	 relevant	quality	objectives	which	were	 formulated	

for	 one	 year	 (see	 the	 objectives	 in	 the	 Box	 5)	 signed	 by	 its	 rector.	 The	 university	 developed	 the	

Internal Quality Assurance Guide based on the institutional mission and the quality policy, which is 

included into the first part of this document. The document declares that “The quality of education is 

a strategic condition for the further dynamic development of the university, a factor of its integration 

into the international educational space.” It is important that the entire document is based on the ESG 

standards. It is perhaps not too surprising as the Republic of Kazakhstan is the regular member of the 

Bologna process, but it is very important to conclude that the document as such as well as its content 

can	approve	that	the	IQAT	project	activities	including	the	extensive	training	seminar	were	used	for	this	

significant university document. The document’s conclusion that “In modern conditions, the primary 

responsibility for ensuring the quality of education rests, first of all, on the university.” reflects one 
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of the basic ideas emphasized during the training seminar taking place in the first half of the project 

lifetime in Prague.      

It	means	that	the	recommendation	from	the	side	of	the	IQAT	experts	(based	on	the	number	of	various	

national and international conceptual and strategy documents) were accepted by all HEIs participating 

in	the	project	and	they	resulted	in	the	development	of	regulations/guides	on	internal	quality	assurance.	

This can be regarded as important impact of the IQAT project.

 

boX 5: Kstu QualIty objeCtIves

Strategic objective: Ensuring a high level of comprehensive training of specialists meeting the 

requirements of standards and the needs for integration into the world educational space on the basis 

of the quality management system with a focus on continuous improvement.

In accordance with the Quality Policy, Karaganda State Technical University sets the following objectives:

1. to increase student performance by improving the quality of educational process through advanced 

innovative learning, modern computer technology taking into account market conditions, educational 

services consumer requirements and in accordance with the Bologna process criteria.

2.	to	ensure	the	growth	of	qualifications	of	the	teaching	staff	through	increasing	the	number	of	teachers	

with	academic	degrees,	various	career	enhancement	trainings,	including	abroad,	and	support	of	100%	

computer literacy of the teaching staff of the university.

3. to develop the research component of the University as a paradigm of “education through research”. 

Ensure involvement of students in research, increasing the degree of participation of students in 

research to 35%, integration of education, science and business by developing the Corporate University, 

performing	contractual	and	state	budgetary	works	in	the	amount	of	not	less	than	2000	million	tenge,	

increasing	the	number	of	scientific	publications	of	teaching	staff	and	students	to	2000	articles	and	

reports,	including	300	articles	in	scientific	journals	with	high	impact	factor.

4. to foster international cooperation signing 19 agreements with foreign universities, encouraging 

students	and	staff	to	participate	in	scholarship	programs,	ensuring	academic	mobility	of	140	students	

in	the	context	of	the	Bologna	process	both	at	home	and	abroad,	 including	TEMPUS	and	ERASMUS	

MUNDUS programs.

5.	Improving	the	methods	of	professional	guidance,	to	form	a	body	of	first-year	students	by	10%	larger	

as	compared	to	the	2014-2015	academic	year.

6. To ensure the growth of students’ participation in national youth movements, cultural, social and 

sporting activities on the basis of improving educational process, using a model of patriotic education, 

promoting student tolerance and respect for human rights and freedoms.
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7. To increase social support of the staff families due to financial support, accommodation solutions, 

preferential	health	resort	vouchers	in	the	amount	of	1600	thousand	tenge.

8.	Employment	of	1291	graduates	in	companies	of	Kazakhstan.

9.	To	improve	the	infrastructure	through	the	development	of	local	network,	expanding	wireless	Internet	

zone	and	new	equipment,	including	26	modern	computers,	25	printers,	59	MFDs,	15	video	projectors,	

18 laptops, and laboratory equipment.

10.	To	implement	a	continuous	communication	with	customers	by	monitoring	their	satisfaction	at	least	

2	times	a	year	to	respond	effectively	to	the	changing	conditions	of	the	market	of	educational	services.

Rector, academician of NAS RKA.M. Gazaliyev

 

3. european best praCtICes froM the poInt of 
vIew prograM CountrIes heIs

3.1. the unIversIty of latvIa1 

Introduction into Latvian national context

Latvia was established as an independent country in 1918. It joined Bologna process in 1999. It is an 

EU	member	state	since	2004.	Its	population	is	around	2	million,	out	of	which	around	90	thousand	are	

students.	It	has	60	HEIs	including	colleges,	1/3	of	them	are	state-founded.

University	of	Latvia	was	founded	in	1919.	It	is	the	largest	HEI	in	Latvia,	with	over	13,	000	students	that	

are	studying	in	130	study	programmes	(undergraduate	53,	postgraduate	53,	doctoral	24)	in	13	faculties.	

It	is	a	comprehensive	type	institution,	with	all	the	usual	the	study	areas	present,	except	for	engineering	

sciences and agriculture (those areas have split off back in history to make Riga Technical University 

and	Latvian	University	of	Agriculture	respectively).	It	contains	also	15	research	institutes.	).	Staff:	2.3	

thousand	(academic	1.2,	other	1.1).

Essential information concerning internal QA in UL

Quality	policy	of	UL	defines	continuous	development	towards	excellence	in	research-based	studies	as	

the aim of Quality assurance system [of studies]. The structure of Quality management system of UL 

has	been	built	to	respond	to	external	requirements	and	to	follow	the	institutional	strategy.	 Its	basic	

parts are Quality management handbook (including a chapter of Process management), Databases 

and Support documents. Quality management handbook describes all the system in detail, including 

procedures and responsibilities of all the parties involved. UL is maintaining an electronic information 

1Alberts Prikulis, Agnese Rusakova, Anda Prikšāne, Ginta Tora, Uldis Kondratovičs
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system LUIS, through which one can access all the data concerning studies, students, staff, library 

resources and so on. Support documents contain all the regulatory acts and information; all of it is also 

available electronically, through LUIS. 

Internal	QA	 is	directly	related	to	external	QA	 in	Latvia,	and	our	 institution	 is	doing	the	annual	self-

assessment	in	the	same	format	as	it	is	required	for	accreditation.	The	internal	and	external	QA	is	based	

on European standards and guidelines, and the national legislation concerning HE is in concordance 

with the ESG as far as the QA issues are concerned. UL is participating in European networks in several 

subject	 areas,	 and	 the	 network	members	 are	 successfully	 exchanging	 students	 as	 the	 structure	 of	

studies has been made similar through common projects. Thus the Bachelor programme in Chemistry 

Faculty has been awarded a label of Eurobachelor, and at present the Master programme has also 

applied	for	similar	label.	All	of	this	is	possible	because	of	well-developed	internal	QA	system.	

The	 model	 of	 excellence	 and	 Regulation	 on	 process	 management	 sets	 guidelines	 for	 building,	

assessment and development of the system of quality management in UL, and is represented in the 

module of electronic process management – LU QuPeRs. The regulation on process management has 

been	adopted	on	19.12.2012.	LU	order	Nr.1/338).	Altogether	there	are	more	than	100	internal	regulations	

concerning academic process, and most of them are directly or indirectly following the ESG, although 

not specifically referring to it. The ones listed below in one way or another concern ESG 1.1:

Basic directions of strategic development (Senate)

Quality policy (Senate)

On process management (Rector’s order)

Scheme of system of documents of strategic management (Senate)

On Committee of assessment of quality of study pr. (Rector’s order) 

Regulation of the Council of study programmes of UL (Senate)

On regulation on academic and administrative staff positions (Senate)

Regulation on payment for academic labour (Senate)

On Directors of the study pr. (Senate)

Duties	and	rights	of	the	heads	of	sub-programmes	of	a	study	programme	(Rector’s	order)

(On descriptions of staff positions (Rector’s order)

Regulation of Administration of UL (Senate)

On organization of regular opinion polls on assessment of study process (Rector’s order)

Rules on Academic honesty (Senate)

Internal rules of order for students (Senate)

On regulation of Committee of academic ethics (Senate)

Order of considering the proposals and complaints (Rector’s order)

Regulation of convent of counsellors of UL (Senate)

Regulations of faculty boards (some that involve employers)

Nominally, the Rector is responsible for institutional strategy, financial discipline, and other crucial 

issues	in	the	institution,	including	quality	policy.	He	has	several	vice-rectors	among	whom	the	overall	

supervision	 over	 Faculties	 and	 Departments	 is	 exercised,	 and	 the	 main	 executive	 management	 is	

organized	by	 central	 departments	 and	 services.	 The	decision-making	 is	 done	by	 elected	 collective	

bodies – Constitutional Assembly (this body is the one to elect Rector) and Senate (this body is 1Alberts Prikulis, Agnese Rusakova, Anda Prikšāne, Ginta Tora, Uldis Kondratovičs
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discussing and adopting the internal regulatory documents governing all the processes in the institution, 

except	the	ones	concerning	some	support	activities	or	procedures	(formally	adopted	by	Rector).		The	

Department of Quality Management supervises the functioning of quality management system including 

regular quality audits in Faculties concerning the academic processes. The Department of Studies is 

responsible for coordination of annual cycle of evaluation and modification of study programmes and 

courses,	 including	self-evaluation	reports;	 it	also	provides	assistance	to	regular	external	evaluations.	

The Centre of Media and Marketing organizes preparation and publication of materials for general 

public, such as newsletters, leaflets, brochures concerning the University and its Faculties. The Service 

of Information and Communication Technologies is responsible for development and maintenance 

of information systems and tools and provides service to users of the systems. The Department of 

Staff is responsible for formalities concerning staff recruitment, elections, and labour agreements 

(while	 elections	of	 academic	 staff	are	 carried	out	by	Faculty/Institute	Boards	or	Professor	Council	

respectively). The Department of Scientific Activities and Projects is concerned with planning and 

implementation of research activities and projects, including projects in EU cooperation programmes. 

The study programmes of one study domain (or several closely related domains) are organized at 

faculties, and faculty Deans are the ones through whom the Rectorate and the above mentioned 

Departments	interact	with	faculties.	Each	faculty	also	has	an	Executive	Director	who	is	in	charge	of	

financial and administrative support and keeps interaction with support services at the institutional 

level. Each faculty has a secretary who does not have administrative power but who keeps contact 

with students and academic staff concerning technical issues and general information.  Each study 

programme	has	a	Director	whose	responsibility	 is	quality	of	execution	of	the	programme.	He/she	is	

also	responsible	for	annual	self-assessment	and	for	making	the	necessary	changes	in	the	programme	

and for preparing information about the study programme for internet site of the Faculty. Directors 

are usually chosen from professors leading the main subjects. To discuss the results of evaluations 

and	 consultations	 with	 stakeholders,	 councils	 of	 study	 programmes	 are	 organized.	 Self-evaluation	

reports of study programmes are discussed and accepted by Faculty Board (consisting of the Dean, 

Heads of Chairs, professors and representatives of students). Annual review of courses is done by 

professors responsible for particular disciplines. Professors and lecturers are also responsible for 

inputting	information	concerning	their	courses,	classes,	tasks,	test	results,	exam	marks	into	LUIS	and	

preparing	 and	 revising	 their	 e-courses	 for	MOODLE.	 Chairs	 are	 responsible	 for	 delivering	 courses,	

in one discipline (or several closely related) to students of all faculties, Professors (Heads of chairs) 

also have to keep track of learning resources in libraries and come up with suggestions concerning 

acquiring	text-books	 for	 institutional	 library	or	subscribing	e-resources	available	 internationally;	 the	

Head of Chair (Professor) is planning the distribution of work between staff members assigned to the 

Chair, but formally the work agreements are signed by the Dean. 

All the data concerning students and staff are kept in the information system LUIS, including evaluation 

of courses and programmes done by students, the data concerning admission and progression 

of	 students	 (filled	 in	 by	 lecturers	 or	 administrative	 staff).	 It	 is	 also	 connected	 to	 e-learning	 portal	

MOODLE and to library services, enabling the lecturers and students to find the respective resources. 

Students and staff have access to all the public parts of the system and – through system of access 

with passwords – to specific parts concerning personal records and to databases and journals served 

commercially.	LUIS	also	contains	all	the	internal	regulatory	documents	and	explanatory	information.
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All the processes within UL are organized in one common system. UL process management module 

includes	 all	 the	 processes	 and	 structural	 units,	 which	 makes	 its	 structure	 somewhat	 difficult	 to	

present visually. However, it is organized as submodules with several levels, so that at the lowest level 

there are “elementary” processes with a very limited number of actors and procedures and they are 

explained	in	separate	documents.	The	first	level	submodules	are	UL	management,	Strategic	planning,	

Internal audit, Quality management, Administration reports, SCIENCE, STUDIES, INTERACTION WITH 

SOCIETY, International cooperation. Procurement, Staff management, Project management, Filing, 

Maintenance of infrastructure, IT management, Financial management. The module of STUDIES consists 

of 7 submodules: Development and administration of study programmes, Planning and allocation of 

resources for studies, Admission, Teaching and learning, Filing concerning studies, Support of studies, 

and Further education. The submodule of Teaching and learning in turn includes 9 submodules of the 

next	 level:	 1st	and	2nd	cycle	studies,	Doctoral	 studies,	Residential	 training	(for	medical	 specialties),	

Studies started at later stages, Hosting of students from other Latvian HEIs, Recognition of study 

periods and study results, Making changes in student’s status, Prevention of offenses to academic 

honesty, Accumulation and analysis of study results.

There are several regulations that define requirements to study programmes at National level:

Regulation on standard of 1st level professional HE (Cabinet of Ministers)

Regulation	on	standard	of	2nd	level	professional	HE	(Cabinet	of	Ministers)

Regulation	on	standard	of	2nd	level	professional	HE	(Cabinet	of	Ministers)

Also all the responsibilities and processes are regulated internally:

Order of evaluation and adoption of study pr. (Senate)

On Committee of assessment of quality of study pr. (Rector’s order) 

On requirements on preparation of annual reports on study domains (Rector’s order)

Regulation of the Council of study programmes of UL (Senate)

Basic directions of strategic development (Senate)

On regulation on academic and administrative staff positions (Senate)

Rules on Directors of the study pr. (Senate)

Duties	and	rights	of	the	head	of	sub-programmes	of	a	study	programme	(Rector’s	order)

On organization of regular opinion polls on assessment of study process (Rector’s order)

As the national legislation prescribes accreditation of study domains (fields of study, including the 

study	programmes	of	all	levels	in	a	given	direction)	since	2011,	one	of	the	internal	regulations	specifically	

explains	in	what	way	the	annual	reports	on	study	domains	should	be	prepared.	Notwithstanding	that,	

each study programme is evaluated also separately, as part of the process.

Below we can view the algorithm of the [“elementary”] process of evaluation and adoption a separate 

study	programme,	starting	with	preparation	of	the	self-evaluation	report	and	ending	with	implementation	

or closure of the study programme (depending on the results of evaluation and accreditation).

 

Teaching staff is one of the crucial things in the academic process, and certain requirements have been 

established at the national level. Inter alias, there are certain requirements for proportion of staff having 

academic and scientific degrees, according to National typology of HEIs (“universities”, “academies”, 
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“higher schools”, and “colleges”; the name “institute” is reserved for research institutions). Apart from 

that we have internal regulation on staff. A specific procedure has been defined for election of staff. 

As	an	example	of	processes	concerning	teaching	staff	one	can	view	the	chart	of	staff	elections	(next	

page).

The university makes the information meant to be public mostly electronically (via internet), but there 

are also regularly renewable leaflets on faculties and programmes distributed in information events. 

There are also periodical publications about faculties and the university in a format of books, also 

containing	quantitative	data	about	the	programmes	and	awards.	(Thus,	2	years	ago	we	completed	and	

published	a	book	about	50	years	of	Chemistry	Faculty,	containing,	inter	alias,	a	chapter	on	currently	

running study programmes).

In the internet one has special pages for those who would like to study in the University, and these 

pages have concise information on programmes and courses. When one enters the page of a particular 

programme, one can see all the basic data about the programme, and also the annotation and the 

description of aims and tasks of the programme. Information is also available in English, only in a 

different format, because it is meant for foreigners and not all the study programmes have been 

duplicated in English. The page about admission contains useful tips and advice on how to become 

our	student.	UL	has	a	well-developed	system	of	quality	management,	covering	all	the	 levels;	 It	 is	 in	
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There are also periodical publications about faculties and the university in a format of books, also 

containing	quantitative	data	about	the	programmes	and	awards.	(Thus,	2	years	ago	we	completed	and	

published	a	book	about	50	years	of	Chemistry	Faculty,	containing,	inter	alias,	a	chapter	on	currently	

running study programmes).

In the internet one has special pages for those who would like to study in the University, and these 

pages have concise information on programmes and courses. When one enters the page of a particular 

programme, one can see all the basic data about the programme, and also the annotation and the 

description of aims and tasks of the programme. Information is also available in English, only in a 

different format, because it is meant for foreigners and not all the study programmes have been 

duplicated in English. The page about admission contains useful tips and advice on how to become 

our student.

 

UL	has	a	well-developed	system	of	quality	management,	covering	all	the	levels;	It	is	in	concordance	

with all the ESG points, with involvement of students and in most faculties the employers; it would still 

be	advisable	to	increase	awareness	of	rank-and-file	lecturers	about	the	issues	of	 learning	outcomes	

and quality assurance issues as part of enhancement of quality culture.

concordance with all the ESG points, with involvement of students and in most faculties the employers; 

it	would	still	be	advisable	to	increase	awareness	of	rank-and-file	lecturers	about	the	issues	of	learning	

outcomes and quality assurance issues as part of enhancement of quality culture.
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Recommendations for UZ and KZ partners

1.	Building	upon	the	existing	system.	The	academic	process	in	partner	universities	is	managed	according	

to the national legislation and serves the needs of society of partner countries. Through the project we 

advise to make such changes in internal quality assurance that are not contradicting the national rules 

and traditions, but make changes following out of Bologna principles, in particular towards learning 

outcomes and ESG.

2.	There	are	certain	rules	and	principles,	that	are	impossible	to	change	at	the	moment,	e.g.,	because	of	

restrictions to autonomy of universities in partner countries compared to EU. However, one could be 

advised to see where there are certain margins allowed and use them to make adjustments that suite 

the institutions.

3.	There	are	certain	chapters	 in	ESG	 that	could	be	easily	 introduced	without	affecting	 the	existing	

system, and at the same time make it more transparent to partners in EU. This concerns especially 

information in the internet about study programmes for general public in national languages and in 

English.

Further practical suggestions listed according to ESG points can be found in a separate document, 

prepared	by	Latvian	 team	(see	Annex	Some	suggestions…”).

3.2. ConstantIne the phIlosopher unIversIty In nItra2 

Introduction into Slovak national context

In	1999,	representatives	of	29	European	countries,	including	Slovakia,	signed	the	Bologna	Declaration	

on the European Higher Education Area (EHEA) and the quality assurance of tertiary education has 

become one of the priorities of the education policies of all the signatory countries.

Stronger attention to the issue of the quality assurance (QA) at higher education institutions (HEIs) in 

Slovakia	has	been	dedicated	from	2006.	The	national	project	“Institutional	evaluation	of	universities	

in Slovakia”, administrated by the Slovak Ministry of Education , Science, Research and Sport,  and 

supported by  the Slovak Rectors’ Conference as well as by the European University Association 

(EUA), encouraged a global implementation of the QA systems in HEIs in Slovakia, mainly internal 

ones. Afterwards, some Slovak HEIs individually continued in the preparation and implementation of 

their own internal QA systems, based on the European Standards and Guidelines (ESG). As a response 

to	this	situation,	the	governmental	agencies,	administrated	the	structural	funds	in	the	period	of	2007	–	

2013	offered	several	grant	programs,	in	which	Slovak	HEIs	gained	the	opportunities	to	finance	the	pilot	

phases of institutional internal QA processes. 

2Lubica Lachká, Danka Lukačová
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The	main	strategic	document,	in	which	the	Slovak	HEIs	declare	their	internal	QA	strategies,	is	“Long-

term	plan	for	the	development	of	HEIs”.	According	to	the	Higher	Education	Act	No.	175/2008	are	all	

Slovak	HEIs	obliged	to	prepare	their	own	long	term	strategy	for	the	period	at	least	of	6	years.	In	2013,	

the	Amendment	of	the	Higher	Education	Act	no.	175/2008	was	approved	and	it	namely	required	an	

implementation	of	internal	QA	systems	based	on	ESG	at	all	Slovak	HEIs	as	a	part	of	external	evaluation.	

So, internal policy documents are an integral part of documents which are submitted to the Accreditation 

Commission	within	external	QA.	The	ways/methods/tools	for	its	preparation	and	implementation	are	

developed under responsibilities of upper and middle management of every individual Slovak HEI.

 

Internal policy of quality assurance at CPU

Constantine	 the	Philosopher	University	 in	Nitra	 (CPU)	 is	a	public	university,	 founded	 in	 1992	as	 the	

University of Education in Nitra which became a successor of Pedagogic Institute established in 1959 

and the Faculty of Education established in 1964. University of Education in Nitra has been renamed to 

Constantine the Philosopher University in Nitra in 1996. 

The University offers a variety of study programmes at bachelor, master and doctoral level, providing 

strong	flexibility	within	5	faculties.	In	addition	to	its	strong	tradition	in	training	of	teachers	for	primary	

and	 secondary	 schools,	 CPU	 also	 offers	 study	 programmes	 for	 future	 social	 workers,	 experts	 for	

cultural organizations and institutions, political scientists, catechists, journalists, archaeologists, 

historians, musicologists, biologists, environmentalists, mathematicians, physicists, computer scientists, 

psychologists, gemmologists and other professionals. The uniqueness of CPU in education is represented 

by teacher training programmes in Hungarian language tailor made for future teachers in the ethnically 

mixed	areas	of	Slovakia	and	the	training	of	teachers,	social	workers	and	public	education	for	Roma	

ethnicity.	The	University	also	organizes	lifelong	learning	courses,	especially	in	form	of	supplementary/

additional study as well as courses at the University of the Third Age.

The University has been accredited to confer degrees of associate professors and professors. Following 

the	results	of	accreditation	realized	in	2010,	the	University	carries	out	study	in	353	study	programs	in	

all	three	levels	of	the	higher	education	(116	of	teacher	training	study	programs	and	224	non-teacher	

training	study	programs)	in	2010.	The	university	staff	consists	of	533	academic	and	424	administration	

employees.	The	higher	education	in	all	study	levels	is	offered	to	more	than	11	000	students.

The	internal	policy	document	“Long-term	strategy	of	Constantine	the	Philosopher	University	in	Nitra	

for	the	years	2007-2017”	represents	the	basic	policy	document	of	CPU.	The	main	aim	stated	in	this	

strategy	for	the	years	2007-2017	is	to	form	CPU	as	a	common	university	with	orientation	on	pedagogical,	

humanistic, natural, art and social sciences and health care. In order to reach this aim, CPU defined its 

role in providing a higher education and developing of knowledge on the basis of creative, scientific, 

and artistic work.

2Lubica Lachká, Danka Lukačová
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The	system	of	QA	at	Constantine	the	Philosopher	University	in	Nitra	is	complex,	consisting	of	two	main	

parts	-	System	of	QA	in	education	and	System	of	QA	in	research	and	arts	activities.	

The relevant monitoring and evaluation criteria represent the combination of the criteria used for 

external	 evaluation	 as	well	 as	 criteria	 proposed	 for	 the	 internal	 evaluation	 by	 ESG.	

Main principles of QA systems in CPU are defined in the internal brief document “Policy in Quality”.  

Core QA principles are focused on:

•	 accent	on	students	centred	education,

•	 reflexion	of	labour	market,

•	 support	of	quality	of	employees,

•	 internalization	and	partnership	in	the	research	and	education,

•	 access	to	information-	information	web	portal,

•	 optimization	of	processes	in	management.

Quality assurance of CPU reflects a multilevel principle. It is realized on level of university, level of 

faculty as well as level of department. 

Quality Management at the University´s level is carried out following executive bodies:

a) Rector 

b) Board of Quality 

c) Scientific Council of CPU

d) Academic Senate of CPU

Quality Management at the Faculty´s level is carried out following executive bodies:

a) Dean 

b) Board of Quality of  the Faculty 

c)	The	Scientific	Council	of	the	Faculty	and	/	or	Academic	Senate

d)	other	expert	committees	/	working	groups

e) Heads of Study program

f) Heads of Department

Other	important	 internal	policy	document,	Directive	No.	21/2013	„Ensuring	the	quality	of	education,	

scientific research and artistic activities at CPU“, defines the responsibilities for implementation of QA 

processes	at	CPU.	The	global	responsibility	is	executed	on	level	of	the	university.	The	main	body	which	

is responsible for implementation processes of QA is the Board of Quality working as an advisory 

committee of Rector. The Board is composed from representatives of top management of university as 

well as representatives of faculties. Internal QA processes running on the level of faculties are managed 

by the Boards of Quality working as advisory bodies of Dean of each faculty. Both types of Board are 

bridged over – the representatives of Board working at university’s level are equally members of the 
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Boards working at level of faculties. Two representatives of students are also members of the Board 

working at level of university.

The Faculties have certain autonomy regarding to the implementation processes of internal QA policy. 

They	meet	university’s	goals	of	internal	QA	but	they	can	identify	own	priorities	and	use/create	different	

ways/tools/methods	how	they	can	achieve	them.	The	results	of	implementation	of	the	QA	policy	are	

regularly monitored.

Quality indicators which are monitored in the field of education follow ESG and are as follows:

•	 ESG	2:	Development	and	approval	of	curricula

•	 ESG	3:	Education	and	assessment	oriented	in	of	student	

•	 ESG	4:	Monitoring	and	assessment		of	the	student	progress,

•	 ESG	5:	Quality	assurance	of	teaching	staff,

•	 ESG	6:	Learning	resources	and	resources	to	support	the	students,

•	 ESG	7:	Information	Systems,

•	 ESG	8:	Public	information,

•	 ESG	9:		Regular	monitoring	of	study	programs,

•	 ESG	10:	Regular	external	quality	assurance.

Quality indicators monitored in the area of research and arts activities are as follows follow 

requirements of external accreditation: 

•	 number	and	character	of	realized	projects,

•	 outputs	of	scientific,	research,	artistic	and	other	creative	activities,

•	 awards	assigned	to	the	creative	employees,

•	 the	research	outputs	of	PhD.	students,

•	 qualification	development		of	creative	employees,

•	 participation	in	professional	international	and	national	events.

Implementation	of	internal	QA	system	doesn’t	represent	a	fixed	or	rigid	process.	It	is	a	“living	organism”	

which is necessary to monitor and evaluate on the regular base. The results of monitoring and evaluation 

should	be	followed	by	a	revision	and	improving	of	existing	QA	systems.	

According	to	the	internal	regulation	of	CPU	No.	21/2016	“Ensuring	the	quality	of	educational,	scientific	

,research and artistic activities at CPU”, CPU in Nitra started this year to evaluate the QA systems 

based on monitoring of total quality management (TQM) using a model CAF. The results of regular 

monitoring are processed to the monitoring reports which are published on the University web page 

and they are accessible to public. 
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Examples of internal policy documents concerning QA disclosed to public on the CPU web page: 

1.	 Long-term	strategy	of	Constantine	 the	Philosopher	University	 in	Nitra	 for	 the	years	2007-2017),	

http://www.CPU.sk/o-univerzite/dlhodoby-zamer-univerzity	

2.	 Self-evaluation	report,		http://www.CPU.sk/studium/kvalita-vzdelavania

3.	 Quality	Management	System	CPU:	Monitoring	2015	https://www.CPU.sk/images/studium/kvalita_

vzdelavania/System_riadenia_kvality_CPU_monitoring_2015_obalka_a_text.pdf

4. The Quality of Education at CPU: monitoring and evaluating the implementation of European 

standards and guidelines (ESG)

https://www.CPU.sk/images/studium/kvalita-vzdelavania-CPU-2012.pdf

5.	 	Quality	information	form	selected	study	programs,	students	in	the	context	of	the	implementation	

of learning outcomes

https://www.CPU.sk/images/studium/Vysledky-vzdelavania_publikacia_projekt.pdf

6. Annual reports of university and faculties 

https://www.CPU.sk/uradna-tabula/vyrocne-spravy

examples of good practice in implementation 
of internal Qa based on esg

Information systems (esg 7)

CPU has developed the sophisticated IT systems, which enable implementation of effective 

communication and monitoring of results achieved within implemented QA processes in several areas. 

They are accessible to the students, pedagogues, management and staff based on login. The internal 

IT systems are composed from the following parts:

•	 academic	information	system	for	students	and	pedagogues	(registration	for	lectures,	exams,	results 

 of assessment of the students, results…), 

•	 educational	portal,	

•	 library	information	system,

•	 electronic	filing	department	(electronic	system	of	registration	of	sending	and	receiving	mailing),

•	 electronic	system	for	canteen,

•	 electronic	attendance	system,

•	 electronic	system	mapping	the	realized	projects,	

•	 electronic	attendance	system	for	staff,

•	 electronic	dormitory	accommodation	system,	

•	 system	 registering	 internal	 documents	 	 concerning	 management	 of	 university	 (directives, 

 guidelines,…)

•	 system	for	registration	of	pay	rolls	and	other	personal	documentation	of	staff
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Some of above mentioned IT systems are currently partly connected to enable automatic transfer 

of information from one system to the others to follow different criteria joined with QA. Currently, 

CPU develops new IT applications to finish IT structures enabling to find and process the appropriate 

information	necessary	for	a	complex	QA	in	area	of	education	as	well	as	research	and	art	activities.	

public information (esg 8)

Internal	and	external	marketing	communication	within	University	is	administrated	by	a	special	working	

unit. It is responsible for a disclosure of objective information about the university, its components and 

activities within all media (printing as well as electronic ones) on regular basis.

 Structure of published information follows the requirements of ESG 8. CPU discloses 

 information, mainly focused on:

a) student progression and success rates,

b) employability of graduates,

c) student satisfaction with their study programmes,

d) the effectiveness of teachers,

e) profile of the student population,

f) available learning resources and their costs,

g) key performance indicators of HEIs. 

Working unit uses the several tools for disclosure of  information, e.g. on the courses, offered academic 

degrees,	the	expected	learning	outcomes	and	student	performance,	the	procedures	for	assessment,	

results of evaluation of teaching process, the current profile of student population, information on alumni, 

information on other educational opportunities available for students at CPU. The most frequently 

exploited	tools	for	disclosure	of	information	are		web-site	of	university	and	faculties,	social	network,	

regional media, university information systems, as well as university  magazine, promo  materials on 

study programs, information leaflets,  Open Day – promo  information day for public on university and 

other events accessible for public.

Evaluation of quality of pedagogues (ESG 5)

Evaluation of quality of pedagogues creates a part of questionnaires inquiry which are realized by 

individual faculties among their students every year. 

Second part of evaluation of pedagogues is based on a new IT system enabling to measure the 

performance indicators of pedagogues. It processes and compares several indicators concerning the 

educational and research activities of pedagogues:

Indicators jointed with the educational activities are as follows:

•	 Number	of		grant	credits/number	of	students	

•	 Number	of		supervised		theses	(Bc.,	Mgr.)

•	 Number	of	supervised		PhD.	Thesis

•	 Number	of		final	theses	(Bc.,	Mgr.)

•	 Number	of	dissertations	(PhD).
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Indicators	jointed	with	the		reserach	and	artistic	activities	are	focused	on	evaluation	of			publications	/	

realized artistic activities:

•	 Book	publications	with	character	of	scientific	monograph

•	 Other	kind	of	book	publications

•	 Publications	in	peer-reviewed	journals

•	 Other	publications

•	 Other	cathegories	(not	reflected	in	the	budget	criteria).

Indicators jointed with  reserach and artistic activities are focused  on evaluation of project activities:

•	 Projects	realized	within	the	research	schemes

•	 Projects	realized	within	cultural	and	educational	schemes	

•	 Projects	realized	in	field	of	institutional	strategy/development	

•	 Participation	on	international	mobility

•	 Participation	on	other	projects		(e.g.	smaller	projects	focused	on		e.g.	organizing	of	events)	

The performance indicators are completed by additional indicators which concern e.g. managerial task 

of pedagogues. Main indicators are automatically transferred from IT systems of university; additional 

indicators are filled to IT system by individual pedagogues. The results can be processed to the charts, 

narrative descriptions and graphs. They show to individual pedagogues a level of their performance, 

the results can compare performance of individual pedagogue to the results of department or faculty. 

The system also shows the performance of individual departments as well as the whole faculty to main 

managers responsible for their operation.

recommendation for uZ and KZ partners

Why	to	implement	the	internal	QA	system?

-	 It	enables	to	adjust	evaluation	indicators/criteria	tailored	to	individual	needs	of	every	HEI

-	 It	enables	to	look	“inside”	and	better	identify	challenges,	strategic	goals,	activities	to	achieve	them,	

responsibilities 

-	 It	 enables	 a	 larger	 participation	 of	 	 representatives	 of	 the	middle	 and	 upper	 	management	 	 on	

strategic changes and better communication 

-	 It	encourages	bottom	–	up	processes	in	the	management	of	HEIs

-	 It	encourages	a	communication	between	management	and	staff,	students	and	pedagogues

Challenges of internal Qa system

-	 Preparing	and	implementation	of	internal	QA	represent	time	consuming	processes,	HEIs	often	don’t	

have enough capacities to provide it 

-	 Results	of		internal	QA	processes,	reformations	and	measures	following	the		results		are	not	always	

popular
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-	 Monitoring	and	evaluation	of	results	in	internal	QA	are	necessary	to	follow	the		QA,		HEIs	often	don’t	

have enough capacities to provide them 

-	 The	internal	QA	is	a	long	term	process,	it	brings	visible	the	positive	outcomes	after	several	years,	it	

is	not	possible	to	expect	that	positive	changes	will	come	quickly

3.3 Internal QualIty assuranCe In spaIn and at the 
unIversIty of alICante3 

Introduction into Spanish national context

With the aim of supporting IQAT Partner Countries Universities, this paper aims at sharing the Spanish 

experience	related	to	the	adaptation	of	its	Higher	Education	System	to	the	Bologna	reform	requirements	

(with special emphasis on the QA of study programmes). This information will be crucial for the IQAT 

Project	partners	that	could	exploit	this	 information	as	good	practice	and	lessons	 learnt	 in	order	for	

them to establish or improve their Internal Quality Assurance systems and procedures in line with both 

their national regulations and the European Higher Education Area (EHEA) specifications. 

This paper is focused on providing an overview on how the process on Quality Assurance adaptation 

was implemented and how the system works now in Spain, with emphasis on the University of Alicante. 

Quality	Assurance	processes	 in	Spanish	Universities	began	 in	 the	90s.	Before	 1970,	 the	concept	of	

higher education assessment was not familiar for the Country; however the last two decades saw many 

improvements. The first step towards the creation of quality culture in the Spanish Higher Education 

(HE)	system	was	in	1992,	when	the	Council	of	Universities	started	a	pilot	evaluation	program	focused	

on university quality, and in 1995 The Programme for Institutional Assessment of Quality in Universities 

(PNECU) was approved with the coordination of the Council of Universities, and whose main objective 

was to improve the quality of universities. The result of such process was a shift towards a more 

focused quality culture in Spanish universities. Some years later, in 1999, Spain signed the Bologna 

Declaration,	so	that	the	second	plan	for	quality	in	universities	was	established	in	2001	and	consisted	in	

a step forward; we saw the introduction of a key element: the requirement for universities of providing 

a set of measurable indicators about quality.

The	Organic	Law	of	Universities	(LOU,	2001)	and	the	reform	of	the	LOU	(2007)	introduced	a	new	legal	

framework	according	to	the	EHEA	and,	in	2002	the	Council	of	Ministers	set	up	the	National	Agency	for	

Quality	Assessment	and	Accreditation	with	the	responsibility	of	providing	external	quality	assurance	

for the Spanish Higher Education System. Moreover, other regional agencies were created with similar 

responsibilities, according to the Autonomous Regions’ model of State. It is worth underlying that 

the scope of the evaluation was not only for improvement on voluntary basis that is why formal 

consequences in case of lack of quality were also established.

3Guillermo Bernabeu, Ester Boldrini
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Spain	 is	one	of	the	28	member	states	of	the	European	Union	and	member	of	the	Bologna	Process.	

The requirements of the European Higher Education Area constitute the framework for most of the 

implementation of the quality issues in the Spanish Higher Education system.

The	system	has	50	public	and	34	private	universities	 (academic	year	2015-2016)	 in	 17	autonomous	

regions	and	with	a	 total	of	 1529730	students.	

Education	in	Spain	follows	a	decentralised	model,	where	public	universities	funding	is	regional-based,	

while HE regulation is a competence of the national authorities. In the case of HE, its jurisdiction is 

distributed between the State, the Autonomous Communities and the Universities; these last ones are 

considered autonomous in line with the Spanish Constitution.

The	Act	on	Universities	2001	(LOU)	introduced	the	main	systems	adjustments	linked	with	the	Bologna	

Process.	 The	 reform	of	 the	 LOU	 (LOMLOU,	 2007)	made	 possible	 for	 individual	 HE	 institutions	 the	

implementation of degree programmes fully adapted to the principles established in the Bologna 

Process.	The	main	aspects	of	LOMLOU	2007	were	the	following:

-	 A	substantial	increase	of	universities’	autonomy	for	programs	design	

-	 The	catalogue	of	official	university	programmes	disappeared	and	was	replaced	by	a	public	register	

of	titles/programmes	(the	Registry	of	Universities,	Centres	and	Degrees).	In	this	sense	universities	will	

offer undergraduate programmes under directions settled by the government considering broad areas 

of knowledge. 

-	 The	three-cycle	structure	was	introduced:	Bachelor	(known	as	Grado)	have	240	ECTS	(four	years	of	

duration,	from	2015	it	is	possible	to	implement	Bachelor	degree	between	180-240	ECTS,	3-4	years	of	

duration),	with	some	exceptions,	Master	between	60	and	120	ECTS	and	Doctorate	(3-4	years).

Essential information concerning Quality assurance in spain

The	Quality	Assurance	 system	 in	Spain	 is	 organised	 according	 to	 a	de-centralised	 structure	of	 the	

state, where the regional governments have competences in HE, mainly concerning funding public 

institutions and providing a regional legal framework for HE. Therefore, and according to the Organic 

University	 Law	 approved	 in	 2001	 (an	 overarching	 legal	 provision,	which	 also	 included	 the	 regional	

governments and the universities all over Spain) was created the Spanish Agency for Quality Assurance 

and	Accreditation	(ANECA)	in	2002,	whose	competences	range	at	the	national	level.	ANECA	contacted	

the European Association for Quality Assurance in Higher Education (ENQA) to request a review, 

which	was	undertaken	in	2007.	Thus,	ENQA	appointed	a	panel	of	international	experts	to	carry	out	an	

external	review	of	the	agency.	The	panel’s	external	report	concluded	that	ANECA	was	in	substantial	

compliance with the ENQA Membership Regulations and the European Standards and Guidelines for 

Quality Assurance on Higher Education. It also reported that ANECA’s procedures for designing and 

developing evaluation programmes were commendable. The Board of ENQA “agreed to reconfirm 

ANECA’s	full	membership	of	ENQA”	in	September	2007.	After	a	positive	evaluation,	in	2012	ANECA	

was again ratified as an Agency with full rights under ENQA and as a member of the European Quality 
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Assurance Register (EQAR). 

Furthermore,	as	part	of	this	de-centralised	system,	the	same	Law	permits	the	creation	of	QA	agencies	

whose competences range at regional level. Quality Assurance regional agencies have been created 

in Spain, four of them are ENQA and EQAR; according to the University Law, the Spanish QA system 

leads	to	an	accreditation	decision	system	programme-based.	

In	this	context,	ANECA	is	playing	an	active	role	within	the	European	networks	on	quality	assurance,	

(ENQA)	and	accreditation	(European	Consortium	for	Accreditation,	ECA),	where	the	exchange	of	good	

practices and the benchmarking are essential issues in their agendas.

Furthermore, within Spain, ANECA and the regional agencies networking was established as the natural 

way of collaboration and acting. To such purpose, a network called REACU was created, with the main 

objective	of	 looking	 for	ways	of	 co-operation,	 especially	 at	 the	 technical	 and	methodological	 level	

concerning the procedures of the programmes.

The scope of the QA system concerning higher education is a comprehensive one and covers from 

bachelor to master and doctoral cycles. In Spain there is a sound tradition in doing an evaluation of 

Doctoral programmes by ANECA, which implies the awarding of a “quality label” linked to financial 

benefits in terms of scholarships for students, funds for improving facilities and purchasing research 

infrastructure, etc.

The	 Quality	 Assurance	 system	 includes	 a	 classical	 approach	 based	 upon:	 a	 self-evaluation	 report	

conducted	 by	 the	 institution,	 an	 external	 review	 by	 a	 peer-panel	 and	 the	 publication	 of	 a	 report	

including weaknesses and strengths as well as the improvement measures to be implemented.

Generally	speaking,	the	 institutions	made	great	efforts	to	strengthen	the	self-evaluation	procedures	

during the last ten years and each university has its own quality evaluation technical unit, which 

centralises all the issues related to QA and gives a key support to the responsible and staff in charge of 

the evaluations at university level.

The	external	reviews	are	the	responsibility	of	the	Quality	Assurance	agencies	and	carried	out	by	experts	

coming	from	the	academic	world	(peers)	and	also	by	experts	in	quality	processes	from	companies	and	

the industry sector. They act according to the procedures established by the Agency even if in an 

independent way and according to a code of good practice signed by them (this includes ethics issues 

and commitments to avoid mainly any conflict of interest).

In terms of ANECA international perspective, the Spanish National Agency is member of the International 

Network of Quality Assurance Agencies in Higher Education (INQAAHE) that works at the global level 

and	of	the	Ibero-American	Network	of	Accreditation	Agencies	(RIACES)	with	a	significant	role	at	the	

regional level in Latin America, where ANECA is providing a very fruitful perspective from the European 

scenario.
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aCCredItatIon of study prograMMes In spaIn

Even if universities are free to define their study programmes, strict requirements are compulsory before 

registering	a	programme,	an	ex-	ante	accreditation	is	necessary,	and	it	is	formally	called	Verification.	A	

Follow-Up	Procedure	is	set	and	is	followed	by	an	ex-post	accreditation	(after	four	o	six	years,	always	

after	2	years	from	the	completion	of	the	study	programme).

In	Spain,	all	official	degrees	must	pass	an	ex-ante	evaluation	process	by	ANECA	in	order	to	be	accredited	

and	then	introduced	in	the	official	study	programme	register.	Royal	Decree	1397/2007	regulates	this	

compulsory process. 

the process can be summarised as follows: 

-	 The	university	designs	the	study	plan	of	the	programme	and	sends	it	to	the	Council	of	Universities 

	 for	the	ex-ante	evaluation.	

-	 The	Council	of	Universities	sends	the	study	plan	to	ANECA	to	begin	the	assessment	process.	

-	 ANECA	appoints	the	members	of	the	panel.	

-	 The	panel	assesses	the	study	plan	according	to	the	criteria	set	up	on	the	assessment	procedure	for 

	 the	ex-ante	accreditation	of	official	university	degrees	and	writes	the	draft	evaluation	report.	

-	 ANECA	sends	the	draft	report	to	the	university	in	case	it	wishes	to	make	any	observations.	

-	 ANECA	analyses	 the	observations	presented,	writes	 the	accreditation	 report	and	sends	 it	 to	 the 

 Council of Universities. 

-	 The	Council	of	Universities	checks	that	the	name	of	the	degree	is	coherent	with	the	study	plan	and 

	 establishes	the	ex-ante	evaluation	result	(positive	or	negative).	

-	 The	Regional	Government	and	the	university	are	notified	of	the	ex-ante	accreditation	result.	

-	 If	 the	 university	 appeals	 the	 ex-ante	 evaluation	 result,	 the	Council	 of	 Universities	will	 appoint	 a 

 different panel for the review, which can either confirm the evaluation or accept the appeal and send 

 it to ANECA. 

-	 ANECA	reviews	the	appeals	and	sends	the	final	assessment	result	to	the	Ministry	of	Education	that 

 will inform the other stakeholders of the process. 

-	 After	the	Regional	Government	authorises	the	degree,	it	is	registered	and	considered	an	accredited 

	 official	degree	course.	

-	 The	registered	degree	will	be	monitored	by	ANECA	and	the	regional	quality	agencies	until	renewal 

 of the accreditation is required. 

-	 Six	years	after	(four	years	in	case	of	Master	programmes)	the	degree	is	first	registered,	an	ex-post 

 evaluation is required in order to guarantee that the degree fulfils what was specified in its initial 

 design. 

4http://www.enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf
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CRITERIA FOR THE ACCREDITATION OF STUDY PROGRAMMES

As abovementioned, once a university has decided to offer a degree before admitting students, the 

university must present a degree project for verification by the Universities Council which requests 

an assessment report from the Quality Assurance Agency in charge (ANECA or one of the regional 

Quality Assurance Agencies with such a competence). 

ANECA establishes the procedures, protocols and guidebooks for the verification of recognized degree 

programmes.	Also	ANECA	must	evaluate	the	proposal	for	official	universities	degrees,	in	accordance	

with these protocols and verification guides. ANECA has carried out the following measures:

-	 Publish	the	evaluation	criteria,	protocols	and	procedures.

-	 Select	the	experts	who	form	the	assessment	committees.

-	 Provide	the	universities	with	online	facilities	for	the	processing	of	applications.

According to the Standards and Guidelines for Quality Assurance in the European Higher Education 

Area	 (also	 updated	 in	 20154), in line with the Dublin Descriptors and the National Qualifications 

Framework the evaluation criteria are the following:

 

desCrIptIon of the degree

Each	degree	design	must	include	a	description	that	is	adequate	and	consistent	with	the	level	and/or	

academic validity so there is no confusion concerning its content or, where applicable, qualification for 

professional purposes.

justIfICatIon

Each	degree	design	must	be	relevant	in	terms	of	the	corresponding	learning	and/or	research	experience,	

be	appropriate	to	the	academic	field	to	which	it	refers	and/or	comply	with	other	similar	existing	studies.

o	 In	the	case	of	the	Master’s,	external	equivalents	with	studies	in	other	countries	may	be	provided.

o In the case of the Master’s, justification must be provided for the research, academic or professional 

orientation of the programme.

o In the case of a Master’s with a professional or research orientation, the design must refer to the 

situation of R+D and innovation in the professional sector.

objeCtIves

The aims of the degree must be relevant and the learning outcomes and competences to be acquired 

by students and this must be consistent with those required in order for the degree to be awarded.

student entry and adMIssIon

The degree programme must publicly provide clear and objective information on the different means 

of entry, admission and new student orientation.

In	the	case	of	Master’s	degrees,	in	addition	to	the	envisaged	entrance	exams,	clear	reference	to	the	

body responsible for admissions, together with the applicable procedures and requirements is also 

requested.

4http://www.enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf
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prograMMe Content

The programme of studies must constitute a proposal that has been designed in a coordinated way 

and takes into consideration the student’s dedication within a given period of time.

In the case of a Master’s degree with a professional orientation, the approach towards adequate 

professional practice will be of special importance, as well as collaboration agreements with private 

enterprise and other institutions for such traineeship period.

aCadeMIC staff

Teaching staff and other support human resources in each degree must be adequate in order for the 

general aims and competences envisaged in the degree design to be achieved.

MaterIal resourCes and servICes

Material resources and services that are necessary for the development of the envisaged activities 

must be adequate for the achievement of the aims and competences of the programme.

tIMetable for IntroduCtIon of the degree

The process of introducing new degree programs must be planned in terms of a schedule, and there 

will	need	to	be	a	mechanism,	where	applicable,	to	help	support	from	existing	courses	to	adapt	to	the	

new programme of study.

antICIpated outCoMes and QuantItatIve results

The	degree	design	must	include	the	anticipated	outcomes	in	connection	with	the	degree’s	efficiency	

and the general mechanisms for assessing the learning outcomes of the students.

GRADUATION RATE: 

The percentage of students who complete the course in the time envisaged in the programme of study 

(d) or take one year longer (d+1) in relation to their entrant cohort. This gives a measure of overall 

academic performance.

DROP OUT RATE: 

The percentage relation between the total number of students in a new entry cohort who should have 

obtained the degree the year before who neither registered this year nor the year before. In the case 

of one year Master’s programmes, the following definition shall be applied: percentage relationship 

between the total number of students in a new entry cohort that should have obtained their degree 

the previous academic year and that did not enrol in either that academic year or the subsequent one.

EFFICIENCY RATE: 

The percentage relation between the total number of credits in the programme of study and the total 

number of credits in which the group of graduated students in a particular academic year had to enrol 

in throughout their studies.
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Internal QualIty assuranCe systeM

The degree design must include an internal quality assurance system that assures its control, review 

and continuous enhancement. Specify the body or unit in charge of the quality assurance system for 

the programme of study (structure and composition), together with the internal rules of procedure. 

Details must be provided in this section on how participation in this body by teaching staff, students, 

academic	managers,	support	staff	and	external	stakeholders	is	organized.

Establish how the development of the programme of study is to be reviewed (aims, competences, 

planning, etc.) through the application of adequate mechanisms and procedures applied periodically 

for gathering and analysing information on:

-	 The	quality	of	the	programme	and	the	teaching	staff.	

-	 The	quality	of	placement/work	experience	and	mobility	programmes.	

-	 Graduate	employment	and	degree	satisfaction.

-	 The	satisfaction	of	the	different	groups	involved	(students,	academic	staff	and	administration	and	

services staff, etc.) and the attention paid to suggestions and complaints.

Have	 adequate	 and	 systematic	 mechanisms	 and	 procedures	 for	 decision-	 making	 that	 ensure	 the	

enhancement of the programme of study. These should include:

-	 The	quality	of	the	programme	and	the	teaching	staff.

-	 The	quality	of	placement/work	experience	and	mobility	programmes.

-	 These	mechanisms	and	procedures	must	at	least	provide	for	who	is	in	charge,	the	way	that	decisions	

are	made	and	follow-up	of	decisions	that	are	made.

Define the criteria that establish the limits whereby the degree is finally suspended. A procedure needs 

to	be	established	beforehand	that	describes	the	system	set	up	to	define	these	criteria	in	the	institution/

university, together with its review, approval and periodic updating.

Establish mechanisms to publish the information on the programme of study, its development and 

outcomes,	 and	 for	 this	 to	be	 sent	 to	 all	 those	 involved	and/or	 interested	 (students,	 teaching	 staff,	

support	 staff,	 prospective	 students,	 external	 stakeholders,	 etc.).

follow-up proCedure and eX-post aCCredItatIon

ANECA	 (and	other	 regional	 agencies)	 has	developed	 the	 so-called	 follow-up	procedures	where	 to	

check,	by	non-intrusive	means,	that	the	institution	is	implementing	the	study	program	according	to	the	

approved	design.	The	MONITOR	program	was	created	by	ANECA	in	order	to	perform	such	follow-up.

In addition to this process, the AUDIT programme also helps HEIs to design internal quality assurance 

systems on a voluntary basis.

4Example	on	Internal	Quality	Assurance	Manual	at	UA:	https://utc.ua.es/es/programas-calidad/audit/facultad-de-educacion.html
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Ex-post	 accreditation	 (ACREDITA)	 has	 been	 defined	 to	 certify	 that	 the	 programme	 has	 been	

accomplished	according	to	the	already	approved	conditions	in	the	ex-ante	accreditation	process.	This	

is an evaluation process with the result of a positive or negative accreditation.

THE UNIvERSITY OF ALICANTE ExPERIENCE

The University of Alicante, in line with national and European regulations, standards and guidelines, has 

its own Internal Quality Assurance manual and procedures accredited by the AUDIT programme. The 

UA Internal QA system is defined and implemented at Centre level . This implies that each University 

Centre has its own guidelines for internal QA; this means that, even if the different Centres use similar 

procedures,	they	may	vary	slightly	depending	on	each	Centre’s	context	and	needs.	Such	Internal	QA	

system is periodically revised and improved when necessary.

In	terms	of	Degrees,	all	those	launched	in	2010,	the	kick	off	of	the	Bologna	Process	implementation,	

have been reaccredited. And in terms of European masters, also 96% of them have been reaccredited. 

This	clearly	shows	that	the	ex-ante	and	ex-post	processes	are	actually	implemented	at	UA,	where,	in	

case	of	 finding	 any	major	 discrepancy	between	 the	Degree	proposal	 (accredited	 ex-ante)	 and	 the	

actual	degree	implementation	(assessed	ex-post,	2	year	after	the	completion	of	the	study	programme)	

such study programme can be finalised. 

RECOMMENDATIONS FOR UZ AND KZ PARTNERS

The	 IQAT	project	 is	an	ambitious	and	key	 initiative	 focused	on	contributing	towards	the	set	of	up/

improvement of internal Quality Assurance systems at beneficiary universities from Kazakhstan and 

Uzbekistan. 

After working with our Partners during the last two years, we can state that although QA cultures 

continue to evolve in both Kazakhstan and Uzbekistan, the IQAT Project and its result will make a 

positive contribution to this process. However, this initiative should be considered as complementary 

to an effective national policy and other complementary initiative that would tackle operative aspects 

as IQAT did. 

It	is	also	worth	mentioning	that	the	two	Countries	do	not	share	the	same	context,	since	Uzbekistan	is	

not yet a signatory to the Bologna Process; however this could be also beneficial for both of them to 

learn from each other good practices and lessons learnt for their continuous improvement. 

After	having	carried	out	the	pilot	exercise	of	institutional	self-diagnosis	with	Partner	Universities,	we	

provide the following recommendations:

-	 To	make	strong	efforts	in	raising	the	awareness	on	the	importance	of	having	a	solid	Quality	Culture	

at national level and that will be then inferred at the institutional one. 

-	 The	Quality	Culture	should	be	disseminated	through	all	target	groups	within	the	university	to	ensure	

6Jiri Hejkrlik
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the commitment of all actors and the understanding that it is a common process that can work and be

 sustainable with the commitment and contribution of groups

-	 To	perceive	Quality	Assurance	as	an	opportunity	for	continuous	improvement,	not	as	an	audit.

-	 To	exploit	already	existing	tools	and	processes	at	 institutional	 level.	The	 idea	of	having	a	Quality

	 Assurance	system	does	not	mean	to	start	from	the	beginning.	Exploiting	what	you	already	have	is

	 an	asset	and	also	one	factor	for	success,	if	exploited	adequately.

-	 To	define,	design	and	implement	the	internal	Quality	Assurance	system	gradually	to	increase	its

 sustainability. 

3.4 Internal QualIty assuranCe systeM and Its Current 
Challenges at the CZeCh unIversIty of lIfe sCIenCes 
prague6

Introduction into the Czech national context

In the former socialist Czechoslovakia, the centralized system of decision making and planning in higher 

education was a standard. The dominant role was played by the Ministry of Education, Youth and Sports 

with very low autonomy of all HEIs. Numbers of students and admissions were planned according to 

the priorities of the state and number of graduates matched number of required positions. The whole 

tertiary education sector was dominated by technical education, with almost no social sciences study 

programs and faculties. 

After the “velvet revolution”, which changed the political system of the country in 1989, new Higher 

Education	Law	was	approved	by	the	new	democratic	government	 in	1990	(172/1990	Coll.).	The	 law	

substantially revived academic independence (autonomy) of HEIs and changed their statute from “state 

universities” to independent “public universities”. At the same time, it narrowed chances of admission 

equally	to	all	potential	applicants,	established	Accreditation	Commission	as	the	main	external	quality	

regulator and Council of Higher Education Institutions as the main representative body of all HEIs 

towards the state. The study cycle was gradually split into Bachelor and Master’s cycles and limit of 

only one application to one university per applicant was abolished. 

The	new	Higher	Education	Law	(111/1998	Coll.),	which	introduced	further	deeper	transformation	of	the	

Czech tertiary education in line with European standards, was introduced in 1998. This law defined 

in	 more	 details	 relation	 between	 state	 and	 university	 in	 terms	 of	 budgeting	 and	 self-governance,	

increased diversification of study programs and allowed for registration of private universities. For the 

first time, it also mentioned requirement of internal quality management system at each HEI. However, 

this requirement was rather formal.

6Jiri Hejkrlik 6Jiri Hejkrlik
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However, in terms of quality assurance the internal systems at most of the universities remained very 

basic	at	that	time.	Till	6/2016	most	of	it	had	been	done	only	externally,	by	the	specialized	agency	under	

the	Ministry	of	Education,	Youth	and	Sports	–	Accreditation	commission,	composed	on	21	independent	

experts	appointed	by	the	Czech	government.	The	experts	were	grouped	into	working	groups	according	

to	the	field	they	evaluated.	Their	main	responsibility	was	to	express	the	expert	statements	on	study	

programmes, procedures for appointment of associated professors and professors, and state permission 

for the establishment of private HEIs. The accreditation of new or prolonged study programs and state 

permission	were	awarded	by	the	Ministry	only	if	the	expert	opinion	of	the	Accreditation	Commission	

was positive.

The	second	external	tool	for	development	of	“quality”	at	Czech	HEIs	was	through	the	financing.		The	

state institutional support for research and science was paid through different channels and quality 

indicators based on scientometrics regulated by the State. The system is operated by the Scientific 

Board of the Czech Government and the register of all research activities of all Czech institutions (RIv).

The	emphasis	on	the	shift	from	the	external	quality	assurance	to	the	internal	quality	assurance	in	the	

Czech Republic has started only recently with the adoption of the new Higher Educational Law in July 

2016.	The	new	law	gives	to	all	HEIs	much	bigger	autonomy	in	terms	of	managing	their	study	programs	

without	 the	 need	 of	 external	 accreditation	 from	 the	 National	 Accreditation	 Authority.	 However,	

the	 important	precondition	of	 such	autonomy	 is	 the	 reliable,	efficient	and	externally	 (by	 the	newly	

established National Accreditation Authority) approved system of internal quality assurance at each 

HEIs

In	the	law	from	2016,	two	new	terms	has	been	introduced	–	Institutional	„Self-accreditation“	in	approved	

“Areas	of	Education”	specified	in	the	annexed	regulation.	It	means	that	every	university	has	a	possibility	

to establish internal quality bodies specified by the law and build reliable institutional mechanisms of 

quality	control	and	development	in	selected	one	or	more	areas	of	education	(27	areas	like	Agriculture,	

Economics, International political sciences, Sociology, Forestry, etc.).

The accreditation commission was dissolved and substituted by the National Accreditation Authority 

with new roles especially in evaluation of the whole internal QA systems of Czech HEIs. National 

Accreditation Authority for Higher Education is an independent agency established on September 1, 

2016	by	the	amendment	to	the	Higher	Education	Act	no.	111/1998	Coll.	Its	core	functions	are	to:

•	 Decisions	on	the	accreditation	of	degree	programs

•	 Institutional	accreditation	for	the	specific	areas	of	education

•	 Accreditation	of	habilitation	procedure	and	procedure	for	appointment	of	professors

•	 Performing	compliance	control	during	implementing	accredited	activities	at	HEIs

•	 Performs	external	evaluation	of	educational	activities,	scientific,	research,	development,	innovation, 

 artistic and other creative activities and additional support activities of all Czech universities

7The	calculation	of	the	budget	for	each	university	every	year	was	based	on	the	formula	A	+	K=	76%	+	24%,	where	A	
–	Number	of	students	and	K	–	“Coefficient	of	quality”.	The	indicator	K	contained	some	areas,	which	were	supposed	
to	symbolize	quality	of	each	university	(Science	and	Research	–	34%,	Own	income	of	university	-	4%,	Qualification	of	
teachers	–	2%,	Employability	of	graduates	–	16%,	International	students	–	2,6%,	Self-paying	student	–	4%,	Number	of	
student mobilities – outgoing – 14,5%, Number of student mobilities – incoming – 14,5%).
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Standards	for	accreditation	(regulation	no.	274/2016	Coll.),	which	the	National	Accreditation	Authority	

applies, are prepared with respect to the relevant principles of standards for quality assurance in the 

European Higher Education Area. National Accreditation Authority also provides methodological 

assistance in matters of quality assurance of educational, creative and other related activities for HEIs 

and their internal quality assurance systems.  

The	new	law	also	opened	the	way	for	program	based	(multi-year)	financing	Independent	from	“quality”,	

which	more	emphasis	(90%)	on	quantity	indicators	based	on	number	of	students	in	previous	years,	

clarifies terminology of study program versus study “branch”, provided new definitions of “academic 

staff” and their rights and duties, and brought clarification in “Professorship approval”. 

Second	additional	piece	of	legislation	introduced	in	2016	is	Government	regulation	no.	274/2016	Coll.	

On the Standards for Accreditation in Higher Education. This Regulation lays down standards for 

institutional accreditation, standards for the accreditation of the degree program, the standards for 

accreditation of habilitation procedure and standards for accreditation professorship procedures that 

are	listed	in	the	Annex	hereto.

The final important legislative document, which governs quality at the Czech HEIs is Governmental 

regulation on Areas of education in higher education. This Regulation defines basic themes, characteristic 

and typical for the individual areas of education, a list of typical study programs under the individual 

areas of education, general profile of graduates in various fields of education, stating the main aims of 

education, including knowledge and skills, and characteristic professions, especially for the regulated 

professions.

general strategy of internal Qa at the Czech university 
of life sciences prague

Since	 the	 transformation	 of	 the	 educational	 systems	 in	 the	 Czech	 Republic	 in	 90-ies,	 the	 Czech	

University of Life Sciences Prague had implemented several components of internal quality assurance, 

especially through instruments for teachers’ evaluation and several selected quantity indicators 

related to individual study programs. However, focused and systematic process of building reliable and 

transparent	institutional	quality	assurance	systems	for	teaching	and	learning	has	started	only	in	2016.

In	the	same	year,	the	university-wide	Board	for	Internal	Quality	assurance	has	been	formed.	In	2017	the	

Board approved the first version of the Rules for internal quality assurance. The additional documents 

specifying standards of quality for various units of the university and for various procedures, including 

the	design	and	monitoring	of	study	programs	are	being	prepared	in	2017.
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The whole system is built on ESG requirements which are incorporated into CULS system at different 

levels. At the heart of CULS system is the procedure and internal quality standards for evaluation 

and improvements of individual study programs and their learning outcomes in their respective study 

areas.	The	whole	system	will	be	finished	by	the	end	of	2017	and	 in	2018	submitted	for	the	external	

evaluation and recognition by the National Accreditation Authority and Ministry of Education, Youth 

and Sports of the Czech Republic.

According to the adopted strategy of the university, it is necessary to build a system of quality 

assurance, which ensures a learning environment in which the content of programmes, learning 

opportunities and facilities are fit for purpose. A successfully implemented quality assurance system 

will provide information to assure the university and the public of the quality of the university’s activities 

(accountability) as well as provide advice and recommendations on how it might improve what it is 

doing	 (enhancement).	Quality	 assurance	 and	quality	 enhancement	 are	 thus	 inter-related.	 They	 can	

support the development of a quality culture that is embraced by all: from the students and academic 

staff to the institutional leadership and management. Taken together, these will deepen the trust in our 

higher education institution’s performance. 

The university is preparing QA especially for the application to the Institutional accreditation n the 

study areas “Agriculture”, “Forestry” and “Economics”

Main guiding documents of internal Qa at your heI

Key document, which was prepared by the management of the university and approved by the 

Council for the internal evaluation of the Czech Agricultural University in Prague are “Rules for internal 

quality assurance of CULS”. The document describes all main components and procedures for their 

achievements	of	the	internal	QA.	The	rules	are	explicitly	based	on	ESG.	It	contains	12	pages	of	text	

divided into 14 chapters. The main chapters are related to the following topics:

•	 Organizational	structure	and	role	of	university	governance	bodies	in	QA

•	 Key	characteristics	of	QA.	 Includes	also	 importance	of	 involvement	of	external	 stakeholders	and 

	 professionals	from	the	field	into	QA,	and	need	for	maximum	transparency	of	the	QA	and	its	results

•	 Sources	of	information

•	 QA	standards	for	study	programs	specifies	key	areas	for	evaluation

•	 QA	standards	for	life-long	learning	programs

•	 Procedures	for	study	program	evaluation.	Specifies	detailed	procedures.	In	the	heart	of	the	system

	 is	the	study	program	evaluation	report	prepared	by	the	program	supervisor	together	with	vice-dean 

 for education of the respective faculty at least once during program accreditation. This report is 

 then evaluated by the working commission of the Council for internal quality assurance

•	 QA	of	research	activities	at	the	university

•	 QA	of	supporting	university	services

There are several other new internal documents prepared for the detailed implementation of the Rules 

(usually on the level of Rector’s degree) such as Detailed indicators for study program evaluation, 
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Flow of information in the system, Role and requirements for program supervisor, Procedures for study 

program design, evaluation and accreditation, and other forms and templates. 

Main bodies involved in Qa and their function
at your heI

1) the Council for the internal evaluation of the Czech university of life sciences prague

The most important newly created body at the university is The Council for the internal evaluation of 

the	CULS	Prague.	It	was	created	in	autumn	2016	in	accordance	with	§	12a	Par.	1	of	Higher	Education	

Act	no.	111/1998	Coll.,	and	established	by	the	statute	of	the	CULS	as	an	autonomous	academic	body.	

There are two main internal documents guiding the role and procedures of the Council: 1. Council Rules 

of	Procedure	for	the	internal	evaluation	of	CULS,	and	2.	Composition	of	Council	and	term	of	office	of	

Council members.

Given	by	the	law	and	defined	in	detail	by	internal	regulation,	the	Council	has	21	members	appointed	

for	the	period	of	election	for	the	Rector.	The	chairman	is	the	rector	of	the	university	and	vice-chairman	

currently	vice-rector	for	international	relations.	The	Rector,	after	consultation	with	the	Scientific	Board	

of	the	CULS	and	prior	consent	of	the	academic	senate	of	CULS,	appoints	and	dismisses	vice-chairman	

of	the	Council	from	the	academic	staff	of	the	university.	5	members	are	nominated	by	rector	(vice-

rectors	and	chairman	of	the	Academic	senate	of	CULS),	7	members	(1/3)	nominated	by	the	Scientific	

board of the university (deans of the faculties), 6 members nominated by academic senates of faculties 

and 1 representative of students.

The core functions of the Council are:

•	 to	approve	the	rules	of	quality	assurance	of	educational,	creative	and	related	activities,	and	internal

 evaluation reports of the quality of educational, creative and related activities of CULS presented by

 the Chairman before submitting this proposal to the academic senate of CULS;

•	 to	administer	the	whole	internal	evaluation	system	of	the	quality	assurance	of	educational,	creative

 and other related activities within the university;

•	 to	 compile	 a	 report	 on	 an	 internal	 evaluation	of	 the	quality	of	 educational,	 creative	 and	 related

 activities of the university and amendments to this report;

•	 to	keep	continuous	records	of	internal	quality	assurance	of	educational,	creative	and	related	activities

 of the university;

•	 to	approve	new	study	programs	in	cases	where	curricula	are	included	in	the	areas	of	education,	for

 which CULS has institutional accreditation;

•	 to	approve	the	intention	to	apply	for	accreditation	or	extension	of	accreditation	of	study	programs

 of faculties;

•	 to	approve	the	intention	to	apply	for	accreditation	of	habilitation	procedure	or	procedure	for	the

 appointment of professors;
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•	 to	prepare	and	supervises	strategic	documents	and	internal	regulations	of	CULS	related	to	quality

 of educational, creative and related activities at the university;

•	 to	perform	other	activities	to	the	extent	determined	by	internal	regulations	of	the	CUA.

2) program supervisor / Quality assurance program committees

According	 to	 the	 legislation	 “The	 university	 must	 have	 a	 sufficient	 degree	 of	 competence	 and	

responsibility to guarantee the study programs to ensure their quality”. The role of program supervisor 

and	minimum	standard	in	terms	of	his/her	necessary	skills	and	experiences	is	defined	in	the	internal	

rules for QA. Besides the design and evaluation of the respective study program, the roles of study 

programs supervisors are various, such as approval of topics of final thesis, lists of acceptable courses 

from	 other	 universities	 during	 students’	 mobilities,	 proposing	 committees	 for	 state	 exams,	 entry	

admission	exams	etc.	Their	 right	and	duties	are	specified	by	the	 internal	documentation.

A supervisor of a Bachelor’s degree program must have a professional qualification related to a given 

Bachelor’s degree program or a study program of a close or related subject matter, and must be active 

in the last five years corresponding to the area or areas of education or be in a relevant professional 

practice.

The Master’s degree program supervisor must be an academic person who has been appointed 

Professor or at least Associate Professor in the field that corresponds to the area or areas of education 

within or within which the Master’s degree program is to be carried out, He or she must be also active 

in	the	related	field	in	the	last	five	years	with	his/her	scientific	activity.

At	some	faculties,	the	role	of	the	supervisor	is	extended	by	the	Quality	assurance	program	committees	

(obligatory for Ph.D. study programs, but optional for Bachelor’s and Master’s study programs) which 

assist	 in	 the	periodic	 (usually	 in	2	years)	 review	of	each	study	program.	At	 the	Faculty	of	Tropical	

AgriSciences,	they	are	composed	of	program	supervisor,	vice-dean	for	Education,	external	alumni	and	

current student.

ExTERNAL ADvISORY PROFESSIONAL BOARD OF EACH FACULTY

Every	faculty	has	established	External	Advisory	professional	board	as	the	main	consulting	body.	At	

the	Faculty	of	Tropical	AgriSciences	(the	smallest	faculty	of	the	university)	the	board	has	12	members	

-	2	experts	 (alumni)	 for	each	study	program.	Some	of	 them	are	members	of	 the	quality	assurance	

program	committees	of	 related	study	programs.	The	role	of	 the	board	 is	 to	provide	expert	opinion	

also in matters related to the QA – evaluation report of study programs and preparation of the new 

accreditations. The other areas cover strategic development of the faculties.

SOURCE OF DATA, IT SYSTEMS FOR QUALITY ASSURANCE AT CULS

The	crucial	for	QA	at	CULS	is	the	existence	of	internal	University	Information	System	(UIS	-	http://is.czu.

cz,	www.uis-info.com), designed individually by the Czech company IS4U, which collects, store and 

visualize all the data related to students and their achievements, study programs and individual courses 
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(especially	 learning	 outcomes),	 schedule	 of	 classes,	 registration	 for	 exams,	 admission	 procedures	

and various related statistics important for the management of the university, financing and quality 

assurance. For QA the UIS contain special module, which facilitate to download needed statistics for 

the evaluation of individual study programs in required structure.

Current priorities for internal Qa development – esg1, esg2, esg 9

esg 1 - policy for quality assurance

Policies and processes are the main pillars of a coherent CULS institutional quality assurance system 

that forms a cycle for continuous improvement and contributes to the accountability of our university 

and faculty. The basic aim of policies is to support active feedback from the broadest spectrum of 

stakeholders in the educational process and their reflections at the level of the formulation of quality 

standards and their implementation.

However, the uncoordinated approach and lack of formal and transparent policies was the main weakness 

of	the	internal	system	till	2016,	even	though	several	practices	of	current	QA	system	had	been	practices	

even	before.	Since	2016,	ESG	1	focusing	on	creation	of	new	strategies,	policies,	guidelines	and	manuals	

has been the priority. Currently, the policy has a formal status materialized in the new document “Rules 

for	 internal	quality	assurance	of	CULS”	and	 is	also	publicly	available	on-line	 in	short	version	 in	web	

section “Quality Assurance at Faculty of Tropical AgriSciences”. It reflects the relationship between 

research	and	learning	&	teaching	and	takes	account	of	both	the	national	context	in	which	our	faculty	

operates,	the	institutional	context	of	the	whole	university	and	its	strategic	approach.

esg 2 - design and approval of programmes

Study programmes are at the core of our institution’s teaching mission. They should be designed in 

a way so that they meet the objectives set for them, including the intended learning outcomes. The 

qualification resulting from a programme must be clearly specified and communicated on the website 

and in public part of UIS, and should refer to the appropriate level of the Czech National Qualifications 

Framework for higher education in the respective Area of Education.

The guiding principles of CULS specify that all programs:

•	 are	designed	with	overall	programme	objectives	that	are	in	line	with	the	institutional	strategy	and

	 have	explicit	intended	learning	outcomes;

•	 are	designed	by	involving	students	

•	 benefit	from	external	expertise	and	reference	points	of	external	stakeholders	through	External

 Advisory professional board of each Faculty and Quality assurance program committees;

•	 are	designed	so	that	they	enable	smooth	student	progression;

•	 define	the	expected	student	workload,	e.g.	in	ECTS;

•	 include	well-structured	placement	opportunities	where	appropriate;

•	 are	subject	to	a	formal	institutional	approval	process.



iqat final synthesis

Page   50

The composition of courses and their supervisors should ensure that age structure of academic 

staff belonging to the study programme corresponds to given formal internal standards in terms of 

qualifications,	age,	length	of	weekly	working	time,	scientific	performance	and	experience	with	working	

in abroad or in practice. The requirements are specified in the internal documentation (Rector’s degree).

process of design of a new/re-accredited study program

Process	of	design	of	a	new	study	program	(or	re-accreditation	of	current	study	program)	starts	with	

the	definition/redesign	of	learning	outcomes.	They	are	prepared	by	the	program	supervisor	(usually	

discussed at the departmental level), and discussed by the Quality assurance program committees, 

Vice-dean	 for	 Education	 and	 other	 representatives	 of	 employees	 and	 students.	 The	 same	 cycle	 is	

repeated	with	the	design/re-design	of	study	plans	and	other	formal	specifications	of	the	study	program.

The formal approval starts by the Quality assurance program committee, and is followed by the 

approval	of	the	management	of	the	faculty,	the	External	Advisory	Professional	Board	of	the	faculty,	

and by the Academic Senate of the faculty. 

1.	Program	supervisor	/	Department

3.	Vice-dean	for	Education

Quality assurance 
program 

committee

External	Advisory	
Professional Board 

of the faculty

Management of 
the faculty

Academic Senate 
of the Faculty

4. Other representatives of students, 
professionals and employees 2.	Quality	assurance	program	comittee
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Other faculties of the 
university

National Accreditation 
Authority

Council for the internal 
evaluation of CULS 

After the internal round of approval, the document goes to other faculties of the university, then to the 

Council for the internal evaluation of CULS and finally, in case that the area of education is not covered 

by the institutional accreditation of CULS, to the National Accreditation Authority.

guiding documents for the preparation of a new study 
program/re-accreditation of current study program

The basic guiding document is “Rules for internal quality assurance of CULS”, which follows Government 

regulation	no.	274/2016	Coll.	On	the	Standards	for	Accreditation	in	Higher	Education,	which	specifies	

characteristics of the profile of graduates in each of the areas of education, under 1. the main objectives 

of	education,	involving	specialized	knowledge	and	skills,	2.	the	characteristic	professions.	The	detailed	

procedures and standards for accreditation process are specified by National Accreditation Authority 

under the documents “Best practices for the preparation of study programs and “Methodical materials 

for preparation and evaluation of applications for accreditation of study program”.

esg 9 - ongoing monitoring and periodic review of programmes

Our faculty monitors and periodically reviews our study programmes to ensure that they achieve the 

objectives set for them and respond to the needs of students and society. These reviews should lead 

to continuous improvement of the programme. 

Programmes are reviewed and revised regularly involving students and other stakeholders. The 

information	collected	is	analysed	and	the	programme	is	adapted	to	ensure	that	it	is	up-to-date.	Revised	

programme specifications are published.

There are two levels of regular monitoring:

1.	 Faculty	level	-	Every	study	program	is	reviewed	by	the	Quality	assurance	program	committees	every

 two year

2.	 University	level	-	Every	study	program	is	reviewed	by	the	Council	for	the	internal	evaluation	of	the

 Czech University of Life Sciences Prague at least once during the duration of accreditation of the

 program.
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Both level of review includes the evaluation of:

1. The content of the programme in the light of the latest research in the given discipline thus ensuring 

that the programme is up to date;

2.	 The	changing	needs	of	society;

3. The students’ workload, progression and completion;

4. The effectiveness of procedures for assessment of students;

5.	 The	student	expectations,	needs	and	satisfaction	in	relation	to	the	programme;

6. The learning environment and support services and their fitness for purpose for the programme.

The key person involved in the periodic review of the study program is the study program supervisor. 

His/her	roles	in	the	review	are	specified	by	the	Rector’s	Degree	-	Role	and	responsibilities	of	Study	

program supervisor. The review and the evaluation reports of the study program, which is the key 

component for the monitoring, is prepared by the study program supervisor in cooperation with the 

Vice-dean	for	Education	(Academic	Administration	Office	of	the	faculty)	and	is	composed	of	several	

chapters, which include:

•	 Profile	of	the	graduate

•	 Study	plan

•	 Learning	outcomes	and	methods	of	their	achievement	and	evaluation

•	 Key	quantitative	indicators,	success	rate,	dropout	rate…

•	 Results	of	surveys,	group	discussions	with	students

•	 Individual	courses	evaluations	and	success-rates

•	 State	exams	and	its	organization

•	 Materials	and	teaching	support

•	 Employability	of	graduates

•	 International	dimension	–	students	and	teachers	mobilities

•	 Contacts	with	professional	sphere,	participation	of	external	experts

•	 Methods	of	teaching	and	examination

•	 SWOT	analysis	prepared	by	the	program	supervisor

•	 Recommendations



IQaT FINAL SYNTHESIS

Page   53

The report is revised by the Quality assurance program committees and in case of university level 

evaluation, by the Council for the internal evaluation of the Czech University of Life Sciences Prague. 

Therefore,	 the	 report	contains	final	 two	sub-chapters:

•	 Statement	by	the	Quality	assurance	program	committees

•	 Statement	by	the	Council	for	the	internal	evaluation	of	the	Czech	University	of	Life	Sciences	Prague

The crucial logic of the report ensures that the content of taught subjects, methods of teaching, 

practical	 teaching,	methods	of	assessment,	 the	contents	of	 the	State	exams,	 the	themes	and	focus	

of Master’s or Bachelor’s theses are in accordance with the planned learning outcomes and graduate 

profile in the study programme, everything creates a logical whole. 

The basic sources of data for each study program evaluation report contain:

Focus group 
discussions with 

students

Evaluation of 
teachers by the 
Vice-dean	and	

CULS

Study programme 
evaluation 

questionnaire

perodic review by the 
programme Quality board

UIS students’s 
evaluation of 

course

Other data from 
UIS
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4. QualIty ManageMent 

Whole implementation of the project was organised within the framework of 8 Work Packages (WP). 

The division of tasks among project partners was distributed in accordance with the individual partner 

experience	and	their	real	involvement	into	the	project	work	within	the	WP	in	question.	Division	of	tasks	

was proposed in the project proposal and later discussed and agreed during the Kick Off meeting in 

Prague (WP1 and WP8). However, the main challenge of the project was problem in communication 

of some partners, which emerged even at the beginning during the process of signing of Partnership 

agreements,	which	took	longer	than	expected	due	to	the	lack	of	initial	communication	about	the	final	

text	of	the	agreement.

The overall project management and collaboration with all WPs leaders was the responsibility of 

P2	 (CHES)	 in	 collaboration	 with	 P1	 (CULS).	 P2	 was	 responsible	 for	 the	management	 of	WPs	 and	

coordination	 of	 expert	 activities	 and	 outputs	 related	 to	 QA	 of	 HEIs.	 P1	 as	 the	 project	 leader	 was	

responsible for general coordination and management of project, budgeting and accounting, financial 

transfers between partners, internal quarterly monitoring, communication with donor and reporting, 

logistics	and	communication	between	partners	related	to	technical	project	issues.	P1	ensured	efficient	

travel	expenses	and	keeping	the	deadlines	set	for	individual	project	results	(project	time-plan).	P1	also	

assured PR and dissemination of project and its results.

IQAT	project	was	delivered	as	expected,	thanks	to	the	regular	contact	of	the	project	manager	with	

all	 project	 partners.	 In	 terms	 of	 project	 management,	 P1	 and	 P2	 assured	 project	 coordination	 by	

organising	regular	monthly	personal	meetings	among	all	P1	and	P2	experts	in	Prague.	Besides,	both	

partner institutions communicated regularly by email with local managers of all partners, although the 

skype contact was not used too frequently due to technical situation/equipment in PCs of some KZ 

and UZ HEIs. 

Major managerial and administrative topics were discussed during the Kick off meeting in Prague and 

also	during	all	following	project	face-to-face	meetings	within	WP3,	WP4	and	WP5.	Managerial	tasks	in	

relation to all project activities were running without serious problems, however with small delays. The 

P1	coordinator	also	participated	during	the	monitoring	by	local	National	Erasmus	Offices	in	Kazakhstan	

and Uzbekistan.

The whole monitoring and internal evaluation was based on project Quality Assurance plan agreed 

at	the	beginning	of	the	project	by	Quality	Team	composed	of	team	members	of	P1-P5.	P1	collected	

regular evidence in order to prepare quarterly internal reports to monitor project management. The 

reports were available online on the sharing platform Capsa. There were some technical problems with 

the platform Capsa at the beginning of the project, but they were solved later on, so that all partners 

were able to upload and download any project documentation and their budgets.

As for the financial management of partner countries budget including the payment of salaries, 

there were no serious problems. As agreed at the Kick off meeting in Prague, the P1 coordinator 
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managed partners’ budget for all Kazakh and Uzbek partners and organized also purchase of all travel, 

subcontracting and equipment costs, due to the problems of transfer of funds especially to Uzbekistan. 

EU partners were fully in charge of their budgets. Financial evidence and all partners’ spending were 

available	in	excel	sheets	on	Capsa	during	the	project	lifecycle.

The only serious problem in terms of management of the whole consortia was related to the tendering 

process for equipment and a lack of communication and participation of P8 partner from Karaganda. 

Owing to the fact that no Kazakh company bid for the open tender, even though the tender was 

repeated twice, the only legal way how to deliver at least part of the equipment to Kazakhstan was by 

extension	of	the	contract	won	by	the	company	in	Uzbekistan.	However,	maximum	value	of	only	30%	

(given by legal requirements of Czech legislation) of original contract was delivered in this way, and the 

rest of budget for equipment had to be returned to EACEA.

At the end of the project, the Quality Assurance report was prepared by partner from the University of 

Alicante, and two evaluation reports were elaborated by external evaluators. The financial report went 

through the audit of external financial auditor.

5. dIsseMInatIon
  
Main	tools	for	dissemination	of	IQAT	project	results	were:	the	regularly	up-dated	IQAT	project	website	

and	2)	the	local	websites	of	participating	institutions	linked	to	the	project	website.	Nevertheless,	these	

tools	were	 not	 exclusive	 and	 several	 other	ways	 of	 dissemination	were	 used	with	 different	 impact	

and focus:  flyers with basic information about IQAT project in three languages (English, Kazakh and 

Uzbek), leaflets about all project activities, publishing of articles in journals and newsletters issued 

quarterly using the quarterly reports on project activities. Discussions in form of roundtables or 

seminars/workshops	were	organized	with	policy	makers,	academic	employers,	management	of	HEIs	

with the aim to address broad (but relevant) spectrum of audience and to gain feedback from outside 

IQAT	project	(see	Box	6).

Finally,	substantial	attention	was	paid	to	organization	of	2	final	conferences	in	Astana	“Dissemination	

of	IQAT	project	results”	(29-30	June	2017)	and	Tashkent	“Current	challenges	of	improvement	of	quality	

assurance	 systems	 in	 Higher	 Education	 Institutions”	 (5-7	 September	 2017)	 and	 final	 dissemination	

conference in Prague. The conference in Prague was held in the broader framework of international 

conference	“Efficiency	and	Responsibility	in	Education”	(8	June	2017).
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boX 6: summary of dissemination activities

1) Dissemination via internet: 

	 -	1	central	website	of	project	https://www.project-iqat.eu/	-	

	 -	1	platform	with	QA	learning	material	http://mediasite.czu.cz/Mediasite/Catalog/catalogs/iqat2016	

	 -	websites	at	all	IQAT	institutions

2)	Dissemination	via	mass	media:	

	 -	2	articles	in	Kazakhstan	(IEC);	

	 -	4	articles	in	Uzbekistan

3) Dissemination via printed documents 

	 -	3	leaflets	in	Kazakhstan,	Latvia	and	the	Czech	Republic

	 -	2	official	documents	in	Uzbekistan	(TCTI	and	ASU)

	 -	5	protocols	about	IQAT	in	Uzbekistan	(TCTI	and	ASU)

4) Direct dissemination via seminars, workshops, conferences

	 -	3	seminars	in	Kazakhstan	(IEC	and	KSTU)

	 -	2	meetings	in	Kazakhstan	with	different	actors	on	the	level	of	institutions

(teachers, management, academic staff)

	 -	3	meeting	in	Uzbekistan	with	different	actors	on	the	level	of	institutions

 (teachers, top management)

	 -	2	working	meeting	in	Uzbekistan	

	 -	4	presentations	in	international	conferences	(e.g.	INTED	2016)

	 -	1	round	table	in	Slovakia

5) Project IQAT conferences in Prague, Astana and Tashkent. 

 Note: Full information about dissemination activities is available in Final report

	 of	Dissemination	activities	of	IQAT	(Annex	1)	and	at	www.project-iqat.eu	

6. MaIn aChIeveMents: short suMMary froM 
the IQat projeCt

publication produced within the project:

Institutional and national studies were prepared during the introductory phase of project. The EU 

partners, responsible for the completion of these results, needed to know as much as possible about 

the KZ and UZ higher education systems and about the individual partner KZ and UZ HEIs. The 

questionnaire prepared by the EU partners and distributed to the KZ and UZ HEIs to receive more 

needed	 details	 started	 the	 joint	 personal	 debates	 (using	mostly	 e-mails)	 among	 all	 IQAT	 project’s	

partners.	The	institutional	case	studies	were	improved	and	complemented	with	U-Map	typology	and	

practical	 use	of	 the	ESG	at	 each	KZ	and	UZ	HEI	 later	on.	They	are	 available	on-line	and,	 together	

with national studies (KZ and UZ) and international comparative study, represent the very important 
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information sources about higher education and about internal quality assurance in both Central Asia 

countries (https://www.project-iqat.eu/results).		

During the most important parts of the project – planning and piloting the internal quality assurance 

activities the self-evaluation reports as the main results with the significant help of the EU partners 

were finalised by each of KZ and UZ HEI participating in the project. The reports were completed using 

the template provided by the EU partners and thus they all include the description of the  relevant 

university, the areas that were the subject of internal evaluation and major activities carried out within 

these areas, the evaluation process (the most important tools were the sociological surveys, in some 

cases the analysis of documents related quality assurance, analysis of possibility to improve visibility 

of	an	institution	and	the	like),	and	conclusions	explaining	how	and	where	the	evaluation	results	will	be	

exploited.	Some	of	the	evaluation	reports	included	also	a	kind	of	planning	(follow-up	activities).	The	

self-evaluation	reports	are	available	at	the	 individual	HEIs	 in	accordance	with	the	rule	that	the	self-

evaluation reports are the ownerships of the relevant university and they can be (on the decision of the 

university leadership) public or not.         

The EU project partners assisted and helped to build the elements of the internal quality assurance 

systems	at	all	KZ	and	UZ	HEIs	and	they	help	 to	process	and	to	pilot	 the	self-evaluation	reports.	 In	

accordance with the project aims, they produced the descriptive studies (one for each participating 

Central	Asia	country	participating	in	the	project),	using	the	experience	from	continuing	consultation	

and the site visits at all HEIs. The studies report on the whole process starting with the phase of 

completion of information about the KU and UZ higher education systems focusing on internal quality 

assurance.	The	next	parts	of	 the	 reports	 focus	on	 the	 transfer	of	EU	knowledge	and	know-how	 to	

the	Asia	partners	complemented	by	the	sharing	examples	of	the	good	practices	between	all	project	

partners and on the development of the elements of quality assurance systems including the elaboration 

of	the	self-evaluation	reports.	The	reports	summarise	the	achieved	results,	recommendations	based	on	

common	experience	and	also	some	weak	points	that	should	be	considered	for	the	future	activities	of	

the	project	and	QA	in	general.	These	studies	are	publicly	available	on	the	project	web-site	and	they	can	

be	exploited	beyond	the	project	lifetime	by	other	HEIs	in	PaCs	(not	participating	in	the	project).	Thus,	

they will form the significant contribution to the project results dissemination and project sustainability.

The last important project written output is this Final Synthesis Report aimed at the overall description 

of	the	project	activities	and	its	results.	Except	the	finding	related	to	the	IQAT	project	impact	on	the	

internal quality assurance of KZ and UZ HEIs participating in the project, it provides to potential readers 

examples	of	the	good/transferrable	practices		of	the	EU	HEIs	participating	in	the	project.	The	report	is	

available	also	on-line	on	the	project	web-site.				

events organized during the project:

The Kick-off seminar	was	organised	as	the	introductory	IQAT	project	activity.	The	first	face-to-face	meeting	

of all project teams contributed significantly to the friendly atmosphere developed among all partners, 

extremely	helpful	for	all	further	project	activities.				
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Training seminars organised within the first half of the IQAT project in Prague supported the already 

established personal contacts. Thanks to the previous collaboration on the institutional, national and 

comparative studies on the KZ and UZ higher education all participants of the seminars were well equipped 

with the necessary knowledge. The joint debates strongly supported the understanding the different quality 

cultures	among	participating	countries,	enabled	to	share	knowledge	and	experience	and	developed	the	

good base for the further collaboration. 

Other important events were two parallel site visits organised during the time of developing and piloting 

the elements of the internal quality assurance systems at KZ and UZ HEIs. The two EU teams visited each 

of these HEIs, they met broader groups of the KZ and UZ colleagues and they were able to visit also the 

national	NEOs,	local	Bologna	experts	and	representatives	of	Ministries	of	both	countries.	

Three final conferences were organized –	they	are	discussed	in	the	next	paragraph.		

DISSEMINATION OF PROJECT RESULTS

Three dissemination conferences – in Prague, Astana, and Tashkent were organized. The Prague conference 

included	the	separate	half-day	working	meeting	exclusively	for	IQAT	project	participants	to	discuss	the	

pre-final	versions	of	the	internal	quality	assurance	activities	at	KZ	and	UZ	HEIs.	These	presentations	were	

very important points of the whole project and enabled EU contributions to the internal quality assurance 

of Asian countries. At the same time, also the deficiencies were discussed with the aim to consider them for 

the last months of the project as well as for the future work in the field of quality assurance.

The dissemination impact of the conference was broad as it was organized in the framework of the CULS 

conference	Efficiency	and	Responsibility	in	Education	and	thus	the	information	about	the	IQAT	project	and	

its	results	were	presented	to	the	diversified	large	audience	(over	100	of	international	participants).

The conferences in Astana and in Tashkent were prepared as mainly dissemination activities. In Astana, 

there were less participants than originally planned which was considered as the weak point of this event. 

The conference in Tashkent was focused on wider higher education community, the acknowledge persons 

from	UZ	universities	and	 important	offices	were	 invited.	There	are	proceedings	 from	every	conference	

organized within the project.

There was a number of other interesting and important dissemination activities organized during the 

project lifetime, for details see the project website (https://www.project-iqat.eu).

INTANGIBLE RESULT – CROSS CULTURAL ExPERIENCE

Joint work in the project network, personal (Skype) meetings and other contacts enabled to establish 

working and, importantly also human partnerships. The project IQAT can be considered as very good 

example	of	many	new	partnerships	among	EU	new	member	states	and	Asian	project	teams’	members	

as well as others who were given the opportunity to participate either in some kind of work or at the 

project’s events. Most of those included into the project considered these intangible results as the result 

of higher priority and they appreciated the possibility to be involved.        

PROBLEMS AND RECOMMENDATIONS 

Although the work of the project proceeded in principle smoothly and collaboration among all partners 

from both parts of the world – Europe and Central Asia was good, there were, of course, some problems 
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that	have	arisen.	They	will	be	discussed	in	more	detail	in	the	following	text.	The	real	difficulty	which	could	

not be overcome only by the project participants only were the administrative problems with issuing 

visas for the UZ project partners. It resulted into the need to organise two training seminars instead 

of the planned one for all Asian partners. The recommendation would be to count seriously with those 

possible problems and to prepare all activities outside the UZ well in advance.

Another problem arose in the language barrier. Although the project clearly stated that the communication 

will be conducted and all outputs published only in, the knowledge of English of some members of the 

KZ and UZ project teams was not satisfactory. In some cases they were not able to communicate in 

English	at	all,	which	was	the	issue	namely	during	the	various	project’s	events	(Kick-off	seminar,	training	

courses, site visits to KZ and UZ, conferences). It is natural, of course, that English was not priority 

language in central Asia for decades and thus it has not been a commonly used language. Fortunately, 

the	project	partners	from	the	Czech	Republic,	Slovakia	and	Latvia	flexibly	used/incorporated	into	their	

project teams those colleagues who were able to communicate in Russian language. The problem was 

limited to the Spanish partners. The Asian partners tried to overcome the problem with the interpretation 

of	their	English-speaking	colleagues.	Therefore,	at	the	end,	there	was	no	major	threat	to	joint	work	of	the	

IQAT project as such.

It is necessary to mention also the problems arising from not keeping the set deadlines. It was namely in 

the case of one project partner during the second half of the project lifetime, which caused problems to 

the	whole	consortia	and	it	required	more	managerial	work	than	expected.

Another complication was derived from the fact that Uzbek partners could not receive their respective 

budget to their university accounts. Therefore, the coordinator of the project had to manage the 

whole budget from the Czech Republic, which substantially increased the administrative burden. The 

complicated tender related	to	the	facilities/equipment	for	Asian	partners	was	the	reason	that	only	one	

third of planned money by KZ partners was used and delivered at the end. The recommendation here 

should be similar as that one formulated for travelling – it is urgently necessary to count with the tenders’ 

regulations and to start seriously work on the required activities immediately after the project start.


