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1 Introduction  

Information is taken mostly from the study “Higher Education In Kazakhstan”, produced by the 

Education and Audiovisual and Culture Executive Agency (EACEA) on the basis of contribution from 

the Tempus office and the Authorities of the country Kazakhstan.)  

1.1 Higher Education in Kazakhstan  
Overall description 

Major characteristics of tertiary education in the country 

The law providing a general Framework for the development of Higher Education in Kazakhstan is the 

Law “On Education” (1999, 2007). In July 2004 a Law “On introducing amendments and changes to 

the Law "On Education" of the Republic of Kazakhstan” was adopted. It considerably tightened 

qualification requirements for the operation of higher education institutions and affiliated branches. 

To enhance the quality of education and strengthen state control in the system of education, the 

Unified National Test (UNT) and Interim State Control (ISC) were introduced. The ISC is a national 

exam and involves second year students of all subjects except medicine (for medicine, the ISC is 

conducted during the 3rd year of study). 

The State Education Development Programme for 2005-2010, adopted in 2004, laid the basis for 

introducing from 2005 the three-cycle system of higher and post-higher education (“Bachelor-

Master-PhD”) and a credit accumulation system.  The new Law “On Education” was adopted on 

27 July 2007 and takes into consideration international standards in the field of education. 

Some special conditions are given for medical and pharmaceutical education. 

Types of tertiary education institutions 

The higher education institutions (HEIs) functioning in Kazakhstan are universities, academies or 

institutes. Conservatories, higher schools and higher colleges have a similar status. The type of higher 

education institution (HEI) is determined at the stage of licensing and depends on the number of 

higher and post-higher education programmes and orientation of research work.  

In line with the Law “On Education” (1999), selected state higher education institutions were granted 

the special status of “national universities”.  

Distribution of responsibilities 

In accordance with legislation, public and private education institutions operate on equal terms on 

many issues. For certain aspects of operation they have some degree of autonomy. Both public and 

private HEIs can hire their own staff (except for the rector in public ones), can establish direct links 

with national and international partners, and conclude contracts on mutual cooperation in various 

fields. 

Governing bodies of the Higher Education Institutions 

At present the governing body of a higher education institution (HEI) is the Academic (Scientific) 

Council, which is a collegial body. Members of the Academic Council are elected for 3 years at a 

general meeting by secret ballot. The chairperson of the Academic Council is Rector.  

Financing 

The Law "On Education” indicates that higher education is financed based on the State Education 

Order.  

Students' contributions and financial support 

Since 1999 Kazakhstan has introduced a new, voucher-like, education grants system in higher 

education. The eligibility of holders of grants is determined by the score applicants receive during the 

highly competitive Unified National test (UNT), and their subject choice.  

Since 2005 the government has adopted a package of measures aimed at the social support of 

students, including various scholarships (stipends). Presidential Specialised Scholarships are awarded 

to full time students of public and private HEIs based on their overall academic performance.  

Those students who did not receive government grants have to pay tuition fees. The amount of the 

tuition fee must be equivalent to the amount of the education grant which is established by the 

government. 

Admission 
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Admission to HEIs is carried out based on the Standard Admission Rules approved by an Order of the 

Ministry of Education and Science which can be amended and complemented when necessary. The 

admission of students leaving secondary schools is based on the results of the Unified National Test 

(UNT).  

Curriculum content 

Curriculum design and delivery is normally regulated by the Ministry of Education and Science. State 

standards are followed for core courses in all academic programmes offered by both public and 

private HEIs. State Compulsory Education Standards are developed in line with the Government 

Decree “On the procedure of developing, approving and term of validity of state compulsory 

education standards (SCES)”. There are two components of the SCES – a mandatory and an optional 

component.. Generally, around 50% of the total academic workload in all academic programmes is 

mandatory and the other 50% is optional.  

Assessment, progression, certification and degree 

Conditions for progression from one year to the next are regulated by an Order of Minister of 

Education and Science. According to the Order it is mandatory to fulfil all the requirements of the 

curriculum of the previous academic period and pass an interim assessment (attestation).  

Graduates have to pass the final state attestation in the form of a state examination and defence of a 

thesis (diploma) or project. Since July 2004 an interim control has been introduced - the 

Comprehensive National Mid-Term Test that third year students of medicine and all other second 

year students must take. Only those who have passed this test are allowed to remain enrolled. Those 

who are able to stay take a final test at the end of their courses. 

International cooperation 

A major step towards the internationalization of higher education in Kazakhstan is the decision to 

implement higher education reform along the general lines of the Bologna process. In line with the 

national plan, the former types were transformed into to the three levels established under the 

Bologna framework: Bachelor, Master and PhD. 

The country is investing in the Bolashak Scholarship Programme through which talented young 

people are fully supported to study abroad in leading institutions.  

Participation in EU programmes 

Tempus 

Kazakhstan has participated in the Tempus Programme since 1994. In Kazakhstan, Tempus has had a 

strong impact on curriculum modernisation. In the field of university governance as well,  

Tempus has made a difference: at least six projects have supported the introduction and the 

development of a national quality management and assessment system in the Kazakh higher 

education system. Tempus has supported the implementation of the ECTS, an important step in 

aligning universities with the principles of the Bologna process.  

Erasmus Mundus 

Kazakh universities participated in all three actios of Erasmus Mundus program. More information: 

http://eacea.ec.europa.eu/erasmus_mundus 

 

1.2 Quality assurance  
Licensing, quality assurance and accreditation of institutions and/or programmes 

The principal authority responsible for the evaluation of HEIs and programmes in Kazakhstan is the 

Ministry of Education and Science (MES). The MES defines general policy and strategy. The MES has 

established a number of government agencies and government-based committees to monitor and 

improve the quality of the higher education system. All of them are answerable to the MES and 

whatever their functions are, the final decision is made by the MES.  

In Kazakhstan a comprehensive legal framework has been developed. There are various normative 

documents on the level of Government Decree regulating the process of external assessment:  

Rules on licensing education activity;  

Regulation on state attestation of education institutions;  

Rules on state accreditation of education institutions.  
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In addition there are a number of supporting documents (instructions, methodological 

recommendations, etc.).  

At present the evaluation of HEIs and programmes is arranged through external and internal 

assessment of education quality. External assessment includes state control in higher education 

through licensing (conditions for the educational process), state attestation (content of education) 

and accreditation (results).  

Licensing defines specific standards and qualification requirements for educational activities. The 

issue of a licence indicates that the conditions are fit to implement activities related to higher 

education. The duration is not limited. It can be suspended or removed.  

State attestation of HEIs is carried out once every five years by a commission chaired by a 

representative of the MES. Attestation judges the effectiveness and adequacy of an HEI. Attestation 

defines whether HEIs are meeting state compulsory education standards for level, content and 

quality, as well as to the qualification requirements reported during the licensing process.  

Accreditation is the process by which an accreditation body evaluates the quality of the services 

provided by an HEI in order to formally recognise it as having met certain predetermined criteria and 

standards. The result of this process is usually the awarding of the status of recognised body. 

Accreditation at present is conducted by Accreditation Centres – government-based or independent.  

The internal assessment of education quality is the responsibility of HEIs themselves and includes a 

system of quality management, various procedures of self-assessment, and monitoring of academic 

achievements. Assessment of HEI operation also includes the opinion of students on the quality of 

the teaching process. The quality assurance procedures and accreditation mechanisms are the same 

both for public and private HEIs.  

During recent years, considerable efforts have been made to ensure the quality of HEIs and the 

educational services provided, moving towards a decentralised quality assurance approach. It has 

resulted in the establishment of various government-based agencies and, lately, the involvement of 

independent agencies (e.g., Accreditation Centres). At present the move from quality control 

towards quality assurance is gaining strength. The National system for Education Quality Assessment 

(NCEQA) is to be fully functional by 2010. Its purpose is to conduct the overall  

assessment of education at all levels. Ultimately, the NCEQA intends to conduct research and 

analysis, providing information that can be used as a basis for decision making processes at 

government and institutional levels. Its operation will definitely contribute to enhancing the 

competitiveness of the national system of education based on a comparative analysis of international 

levels. 

To summarize it is clear that quality assurance (QA) of KZ higher education is very well developed at 

the national level. It should be completed that the activities in the field of quality are regulated first 

of all by the Act on education complemented by the several other normative documents, among 

them Standards for institutional accreditation for higher education institutions. The Standards for 

institutional accreditation are very important form the international point of view. It exploits the 

Standards and Guidelines for quality assurance in the European Higher Education Area (ESG) to the 

significantly high extend and thus the KZ HEIs should be informed (and even experienced) about this 

documents about this documents quite well. 

 

2 Typology 
U-Map as a tool for profiling of higher education institution which allows to identify what is the focus 

of the particular HEI. With regards to the IQAT project, recognition of HEI focus enables inter alia to 

start developing of institutional quality assurance system effectively and to contribute to institutional 

case study as well. 

It is very important that any quality assurance process reflects the main mission of the university and 

its different focus on different areas of its activities. The theory of quality argues that the diversity of 

higher education activities requires different approaches to the quality evaluation focusing on 

different areas of HEI activities and using various indicators, and that the “unique quality for all” does 

not exist. Thus the concept of quality based on “fitness to purposes” would suit well the current high 
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diversity of HEIs. In connection to that mission of the university is very important. The main message 

of U-Map profiling is to show diversity of focuses and missions of HEIs in clear and easily 

understandable form and thus it can serve as the basic tool of the internal quality assurance design.   

 

2.1 U-map short description  
U-Map methodology is methodologically transparent and that is why we used it also for the purpose 

of institutional case studies (available at project web sites www.project-iqat.eu). U-Map provides 

overview of 6 different dimensions which illustrate HEI activities. (for more information about 

methodology see:  http://about.u-map.org/background/methodology/ ) 

 

Dimensions of U-Map are:  

1) teaching and learning = dark blue 

2) student profile = green 

3) research involvement = red 

4) regional engagement = purple 

5) involvement in knowledge exchange = light blue 

6) international orientation = yellow 

 

U-Map form is a picture of flower or solar disk with petals /rays of different length where longer 

ray/petal means more activities within given indicator.
1
 

 

One flower = one HEI 

One colour = one dimension 

One ray/ petal = one indicator 

 

Picture 1: Examples of two different HEIs in U-Map profiles 

 
Source: http://about.u-map.org/wp-content/uploads/2012/09/U-Map_2011_update_report_print.pdf  

 

However application of U-Map has some limitations that must be taken into account. Two of the 

main features of original U-Map seem to be transparency and reliability of data which are included 

into profile “flower”. This condition is crucial. It is better to have incomplete profile than to use 

unreliable data. Other important issues are definitions and understanding of indicators. In case of 

Kazakh HE institutions we are facing differences of HE systems – “cultures” of HEIs could distinguish 

from original U-Map. So, for the purpose of this study we did some changes which arise from 

                                                 
1
 We used original categorization of indicators, usually there are four categories for each indicator (none, some, 

substantial/predominant and major). 
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problems with availability, reliability and structure of collected data. All changes on comparison with 

original data are explained in the next Table.
2
 

Table  

Dimension Indicators: original /modified Indicators: availability 

Teaching and learning All indicators are original Some data are available + 

expert estimation 

Student profile All indicators are original All data are available 

Research involvement Most of indicators are modified Not clear definition of 

indicators on publications (peer 

review, professional, other), as 

for academic publications we 

used number of articles and 

books, for professional 

publications – number of 

textbooks and methodical 

books – expert estimation 

Regional engagement Some indicators are modified Most of data are available + 

expert estimation 

Involvement in knowledge 

exchange 
All indicators are modified Number of cultural activities is 

absolute/per one year 

Number of patents/per last 

three years  

International orientation All indicators are original Most of data are available + 

expert estimation 

  

 

So, following picture of U-Map (institutional “flower”) respects all limitations we mentioned above, 

nevertheless even in this limited form it is possible to find out focus of given institution. 

 

2.2 IQAT project HEIs’ missions 
Before the U-map will be applied on the HEIs participating in the IQAT project the missions of all of 

them are collected in this section.  

Each of participating HIEs has its own mission (vision) available at the website. Their contents are as 

follows:   

Vision of the  S.Selfullin Kazachstan Agro-Technical University  “seeks to become a research university 

of the international level in the sphere of agro-industrial complex and the related branches by 

realization of mission and strategy”. The vision specifies the important areas in which it would like to 

develop its activities preferably or even to make an effort to be the best in the RK: corporate 

management, close integration of scientific and educational activities involving development of 

international partnership,  solution of priority research objective in the competitive environment, 

development of unique study programmes assuring skills and knowledge for application and 

production domains and broad dissemination of knowledge leading to commercialisation.          

Mission of the university is generation, introduction, dissemination and application of the advanced 

knowledge for improving the quality of life, increasing of labor productivity and competitiveness of 

agrarian and industrial complex and other sectors of economics of Kazakhstan 

International Education Corporation’s mission formulates several important targets. They focus not 

only on the content of its basic activities, i.e. on providing good educational and research but also on 

                                                 
2
 List of indicators is attached in the end of document. 
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the students’ civil  responsibility, patriotism and internationalism which corresponds with the 

governmental policy.     

One of the targets is to education students in “understanding of principles of social and natural 

development, establishment of personal characteristics such as honesty, decency, and respect to 

seniors, goodwill and sociability.”   This is supported by educational programs and also by students 

organizations. In connection to that the mission targets support also the students’ extracurricular 

activities.  

It approves to develop study programmes in accordance with obligatory standards, to implement 

credit system with the aim to support students’ international activities and their integration into the 

world educational space. 

The mission also enhances to provide “equal opportunities for getting education both for citizens of 

Kazakhstan and for foreign citizens, education in native language for representatives of foreign 

Kazakh diaspora  communities enrolled on the basis of international governmental and interacademic 

agreements and contracts”. 

  

Karaganda state technical university’s mission is quite simple formulating its main broad focus: 

“Preparation highly competitive professionals focused on solving scientific and practical problems of 

the state program for accelerated industrial innovative development of the country”.   

 

It is obvious that mission of any of HEIs participating in the IQAT project is considered differently. The 

vision of the KazATU focuses on the very ambitious goal to became the research university and  its 

specifies the broad areas of its activities.  

The mission is rather general and besides the practical goals to generate the advance knowledge and 

to be competitive in its main areas of activities it focuses also on the improvement of quality of life in 

the KZ.     

The IEC mission is very interesting as it does not specify their professional focus and it emphasise 

more general areas of higher education missions like personal values development, equal 

opportunities for all citizens of extracurricular activities of students. As the more factual goals 

concerns it focuses on meeting the obligatory standards of studies and preferably in international 

activities supported with credit system implementation.  

The KSTU mission is very simple focusing on the support of the country development. 

We will try to take the missions into consideration in the debate about the institutional profiles.    

 

2.3 U-map typology designed for IQAT project HEIs  
U-Map provides overview of 6 different dimensions: teaching and learning, student profile, research 

involvement, regional engagement, involvement in knowledge exchange, international orientation, 

each of them characterised by several categories.   

These dimensions illustrate the HEI’s activities in the graphical form which would be very helpful for 

the “first” view on university focuses (and possible correspondence with its mission), for possible 

grouping of “similarly” focused universities and based on that on possible comparisons among 

institutions in the particular group leading to the improvements possible through sharing good 

experience, examples of the good practices, learning each from another  (for example 

“benchmarking” would be good tool to compare institutions in one group and to identify the 

examples of the good practice exploitable for all).    

The following pictures illustrates the activities of the three universities of RK participating in the IQAT 

project. 
The “flowers” approves that it is easy and interesting to see what are the dimensions of the main 

interest of the particular HEI while the division into categories provides more detailed information on 

individual HEIs activities.  

This very simple comparison using U-map categories of the 3 HEIs participating in the IQAT project 

shows some similarities and also difference of their activities 
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KazATU                                                                   IEC (campus KazGASA) 

 
 
KSTU 

 

 
 

1) Teaching and learning profile 

All HEIs are very similar in the domain of teaching a learning. They all are strongly bachelor-studies 

focused and all have “some” students at master level while only very low number of doctoral 

students. The situation illustrates that the HEIs introduced the structure studies in accordance with 

the Bologna principles. As all of them have been developing the research activities it can be expected 

that also the master study programmes will be developed. The mission of KazATU declares the aim to 

become the research university at the international level (supported by relatively high percentage of 

financial sources devoted to research) and so the connected aim would be to increase step by step 

also the doctoral students. There is not so strong expressed in IEC and KSTU mission their focus on 

academic research, moreover the KSTU intends to educate professionals able to solve both scientific 

as well as practical problems. So the KSTU will perhaps focus on the increase of the study offer at 

master level and that the idea of the professionally oriented doctoral graduates (as it is usual in some 

countries) might be interesting motivation. As the preparation of the typical obligatory study 

programmes is the responsibility by the state and by the leading universities in the certain areas, the 

professionally oriented study programmes at the doctoral level might be the important task for them 

to discuss.     

All three HEIs are (almost) fully financed by the state. One of them (ICE) characterises itself as the 

comprehensive institution covering more than 6 study fields, while the other two coved between 3 

and 6 study areas.  
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2) Student profile  

Distance learning has not been among the main aims of KazATU and IEC and they not included this 

form of study into their missions. In contrary to that there are almost 30% of students from all 

students of KSTU studying in distance learning form. The KSTU established the Distance and 

correspondence education faculty which provides its students with the  high-quality educational 

service at the level of the requirements of the XXI century. It offers education in areas of engineering 

science and technology, social sciences and business, education, Art, and services for rapid and short 

educational programs. The exploitation of distance learning technologies, deliberate and controlled 

intensive self-study of students, possibility learn in a comfortable place and at a convenient time are 

the main characteristics of this faculty. Due to very simply formulated mission the task of this mode 

of study development is not mentioned there.  

There are no high proportions of mature students at any of HEIs, in one of them the data are not 

available and so only expert estimation was used. This fact approves that this is not very common 

that older people would like (of might be pushed from any reasons) to study in the programmes 

leading to the academic degree.  

The situation is not so unique as the part-time students concerns. There is quite high percentage of 

them at KSTU (16,6%), not negligible percentage at KazATU and IEC. No survey which would explain 

this situation and find the possible interrelations between the age of students, forms/modes of study 

(distance vs. face to face) and part-time studies has been taken and so to pay attention to these 

figures might be the recommendation for the future projects. 

The last category of this dimension was focused on the overall numbers of students which illustrates 

the size of particular HEI. Two HEIs participating in the IQAT project are of the medium, size while the 

third one (ICE) is small. It is very natural finding as the ICT is very young institution while the other 

ones have had already its own history.   

 

3) Research involvement 

Research involvement can be well characterised by the number of Ph.D. graduates. As already the 

first dimension shows the low numbers of Ph.D., the numbers of graduates (percentages from all 

graduates) are also very small at all three HEIs. Similarly as mentioned above, only the KazATU 

mission speaks about the goal to become a research university and thus the increase of the doctoral 

graduates number can be expected. This is not so simple in the case of the two other HEIs as it was 

mentioned in the first dimension. Anyway, they all support the research activity and so the number 

of the doctoral graduates might the part of their mission in the near future.   

The category on the expenditures on research is expressed in percentage of the overall expenditures 

of the university.  This percentage falls under category “some” at all HEIs, which means that between 

5 to 20 percent of the overall expenditures are devoted to the research activities. It can be 

“translated” into the idea that KazATU should perhaps increase this percentage significantly to meet 

its mission’s goal, while the other HEIs would decide on the gradual increase based on the decision to 

what extend and what kind of research will be extensively developing.    

The definitions of the other three categories of this dimension developed originally within the U-map 

project - peer reviewed academic publications, peer reviewed other research products and 

professional publications, are not convenient in some countries, including KZ and UZ. The research 

and other research related outcomes are not classified and grouped in a similar way. It means that 

data are unavailable (missing) and so the other grouping of research results was used to show the 

research production of an HEI somehow. Based on that it is clear that each of participating HEIs are 

producing the number of (applied) research and other creative activities related products but due to 

complications to agree on “typology” of these results it would be not wise to think on that about the 

real research production.  
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4)  Regional engagement 

This category would like to inform about the BA students of a HEI from the region where the HEI in 

question is located and to see many of graduates stay and work in this region.  

It was found that the percentage of those students is significant at all HEIs. Even if in the case of 

graduates the expert estimation was used (data are missing) it was also approved that most 

graduates (around  50%) stay to work in the regions. Thus, form the point of view of the BA students’ 

numbers and graduates numbers, all HEIs can be characterised like the region-focused ones.  

As the income from regional sources concerns only the KSTU can receive the significant percentage 

related to the overall institutional budget while the other two HEIs cannot count with significant 

financial contribution from the regions (local authorities, collaboration with local enterprises, firms 

etc.) they are located.  

The explanation can come from the fact that KSTU is the corporative university from 2008 being the 

part of the innovative educational consortium composed of the big enterprises operating in 

Kazakhstan, active in the educational processes with the aim to innovate the educational 

programmes and the plans focused on technical problems of the industry. The companies of the 

consortium grant the scholarship to the excellent students, they conclude the agreements with the 

KSTU related the graduates’ employment, involve the KSTU experts into the industrial consultation 

bodies and into the joint work.  

 

5) Involvement in knowledge exchange 

The first category of this dimension asks to inform about activities like exhibitions, concerts, etc. 

There were possible to obtain in all cases only the expert estimations instead of the factual data. All 

HEIs are very active in these activities and so the estimations of their numbers were high. As this was 

just the expert estimation and the “list” of activities to be included was broad and perhaps 

considered differently, it would not make sense to try to find differences between particular HEIs.  

It was found that all three HEIs are very good in the numbers of national and/or international patents 

related to the number of academic employees.  

In contrary to its short history the IEC informs about start up firms in comparable number as the 

KSTU and KazATU. It is necessary to consider that this was again the expert estimation and moreover, 

the understanding the term start up firm might be different between these three HEIs it would be 

only speculation to think about the reasons of the achieved numbers. Anyway, it is very probable 

that to establish the start up firm (and any other similar support of young graduates) would be easier 

in the corporate university (KSTU) where the collaboration with external partners is very close and 

active and it might be a characteristic category of this HEI sometimes in the near future.  

 

6)  international orientation 

The international collaboration has been visibly supported by all HEIs no matter if this is clearly 

formulated in their missions or not. It is supported from the side of the state (government) which can 

be approved for example by the activity of the RK in the Bologna process resulting in the membership 

of the country from 2010 or Bolashak programme supporting the out-going students.  On the other 

side the weak point of HEIs is the sufficient knowledge of broadly spoken languages, even if the 

English language learning has been strongly enhancing at all of them (as the third language besides 

the Kazakh and Russian ones). The language has been a barrier especially in the enrolment the higher 

numbers of incoming students as well as for the invitation more international academic persons (only 

KSTU seems to be more active to attract the international teachers).  

There are quite high percentage of international incomes compared with the total incomes of the 

institutions, especially in KSTU, and the international projects would perhaps play the significant 

roles, but similarly as in some other indicators these figures are based on the expert estimations.              

The international development is explicitly mentioned in the missions of two HEIs (KazATu and IEC) 

which means that the support of the international activities will be supported. The KSTU mission is 

focuses strongly on national needs but for example its Complex programme of innovative 

development includes internationalisation expressed explicitly and implicitly in its various parts 
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(including the Bologna process) and the “flower” approves that also international activities are being 

developed.   

 

 2.4 Short summary on institutional profiles              
 It is necessary to stress again that typology (design of the institutional profile) does not speak about 

quality of particular areas of institutional activities.  

It provides with a simple and quick view on institutional activities which easily found focus of a HEI or 

rather on its quantitative achievements in the certain domains. It is very usual that high 

achievements are closely connected with institutional goals and objectives and that they are 

formulated in this missions. It does not valid quite well for KZ HEIs completely a to see their 

objectives it is necessary to use also another (development, strategy) documents with more detailed 

elaboration of their plans (as for example in the case of KSTU).  

It is also necessary to consider that low (lower) achievements does not mean that the particular 

category or even the whole domain belongs to the weak points. It is very clear in the domain focused 

on international orientation. The achievements seem to be quite low in the case of all HEIs 

participating in the IQAT project but the real situation is completely different. All of them are strongly 

focused on language teaching/learning of their students and employees as this is the necessary 

condition for the active international collaboration but due to long time of underestimation of the 

foreign languages if is necessary to understand that it would need sufficient time to overcome this 

problem. 

Form the EU point of view the structure of studies and the numbers of students in the three levels is 

very important and motivating. It is very probable that the proportions between the students’ 

numbers in bachelor, master and doctoral studies will develop during the time but they would 

stabilize at the rationale proportions.  

It would be wise to find categories for the illustration (and comparable) of the research 

achievements convenient for the CA countries.  

It would be very interesting to prepare surveys in the domains where there are no possibility to 

explain well what is running within the HEIs and what are the reasons of that. These are for example 

some categories of the student profile domain as already mentioned. It would be interesting why the 

interest of older students in HE studies is so low, of what are the reasons for possible enlargement of 

part-time studies etc.  

Very ambitious recommendation would be to try to develop profiles of all KZ HEIs and to know it they 

would compose the “clusters” of the to some extend similar HEIs as concerns their focus on 

particular domains of their activities. It can lead to more close collaboration of HEIs in particular 

“cluster”, to the share of experience and examples of the good practice.         

 

3 Existing activities related internal quality assurance 
Quality assurance at the national level in KZ composes the system organized and subordinated by the 

state, valid for all KZ HEIs. On the other side any of the 3 HEIs participated in the IQAT project have 

not developed a complex internal quality assurance system (even if it is required be the Standards for 

institutional accreditation of higher education institutions requires to do so) and it would be 

probably possible to extrapolate this finding on most of KZ HEIs. In spite of that there could be found 

the number of elements of internal QA (again at all 3 HEIs but not in the same quantity and to the 

same level) which are there, some of them run well and provide with useful results for the particular 

HEI but they have not create the complex internal QA systems. This is true also for persons working 

in the QA area somehow - in different departments and/or faculties but they do not create a 

comprehensive team responsible for quality matters.    

The internal QA activities of the 3 HEIs participating in IQAT project differs quite significantly.  
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3.1 Kazakh Agro-technical university 
Similarly the KazATU has not established one complex system in the field of internal quality 

assurance in spite of that there are also many important elements which works very well and which 

would compose such a system.     

There is well elaborated Quality Management System (QMS) in accordance with the norm ISO 9000. 

This system has been built during several years and it covers all activities at the university. In the 

framework of this system some activities have been done in the direction of internal quality 

assurance.  

In the year 2004 the Quality Service department has been established. Its main task was to create 

and implement the QMS at KazATU. The Quality Service responsibility involves regular maintaining of 

the QMS, providing audits of individual KazATU units,  coordinating the preparatory works and 

providing consultation related the institutional and specialized accreditation, gathering and analysing 

data on international academic ratings, gathering the data necessary for complex evaluation of the 

KazATU units, and assuring the evidence and archiving all data. All tasks and functions of Quality 

Service department are described in the specific document issued in 2013.  

The important tool of QMS is the internal audit (determined by the respective norms ISO 9001). The 

audit evaluates the degree of the correspondence of QMS with the ISO 9001 norm and with other 

relevant standards and contracts. It the case of the discrepancies it finds the ways to improvements. 

It is obvious that the methodology of the internal audit can be easily used for the internal QA of 

teaching, research, students support etc.  

The similar, more specific newly implemented tool (2016), is the complex evaluation (including audit) 

of faculty departments at KazATU in the framework of QMS. In addition to the audit, the realization 

of KazATU internal regulations and regulations of the Ministry of Education and Science is evaluated. 

The assurance of teaching materials for students, the quality of methodological materials for 

education, the monitoring of implementation of ICT in teaching belong also among the specific aims 

of the complex evaluation. 

As the students activities in quality education concerns, they regularly evaluate the  teaching using 

the questionnaires.                  

 
3.2 International education corporation   
The IEC has not created any department officially responsible for internal QA activities at the 

institutional level. There is nothing explicitly mentioned about any kind of internal evaluation of 

quality of any of the IEC’s activities.  

In reality there is the Register’s office established at the institutional level having the number of 

duties and responsibilities closely related with quality evaluation at the institutional level. The 

organization of testing system in accordance with compulsory educational standards of the RK or the 

preparation of offers on awarding and punishing of higher education teaching personnel according to 

the results of all control types might be some of possible examples. There is not publically available 

the methodology of testing, various controls and/or any other activities of this department and the 

results of these activities do not lead to the “soft” recommendations as the above mentioned shows 

the “hard” measures are taken.  

The departments of such type are established at each of the IEC faculties and most of them provide 

public information (trough the IEC website) in the form of the list of their activities. Some of these 

departments characterize shortly their main focus like for example the department of the Faculty of 

architecture: The main targets of academic and methodological work are: improvement of academic 

process organization, its intensification, increasing preparation efficiency of highly professional 

competitive specialists. The methodological Board of this faculty manages and leads the 

methodological work, mutual visits of teachers from the Architecture Faculty to classes of colleagues 

are coordinated with the purpose of experience exchange and support for young teachers. Faculty of 

design offers the educational and methodological advice to other KZ, it is the leader in training of 

specialists and it determines policy and long-term prospects for the development of "Design" major. 

The chosen short examples approve that activities of the departments in question are slightly 
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different but they are connected with quality evaluation at least somehow as visits of teachers on 

colleagues’ classes characterize.    

There is neither evidence and nor result of mutual collaboration of these departments and the 

possible share of the good practice is not mentioned.   

Another confirmation that at least in some cases the elements of internal quality evaluation exists on 

the IEC level is the international accreditation of the architecture degree programme provided by the 

Committee of the UNESCO-UIA-RIBA. This accreditation requires that the self-evaluation report 

(characteristic activity of an internal quality evaluation) is elaborated as the background material for 

future accreditation activities.  

To summarize the quality activities at the institutional level are being done but they are not 

coordinated between particular faculties and they do not compose the internal system of quality 

evaluation.  

 

3.3 Karaganda state technical university  
The KSTU, in spite of that it has not developed the internal QA system, is very active in quality 

assurance field.  

As the management of activities related the QA the responsible person on most of activities of this 

type is the vice-rector responsible for quality at the university level. At the level of faculties, vice-

deans for education provide monthly report about QA to the vice-rector. The data for the report are 

received from the QA persons at the department level.  

The KSTU is the Corporate University and it has been collaborating since 2008 with industrial sector 

in the field of QA of the study programmes. Departments of KSTU faculties are in a very close contact 

with employers of 80 industrial companies from the region in terms of preparation of study 

programmes with the main focus of its relevance. The collaboration of various external stakeholders 

enables to include them also into the activities focusing on QA.    

The basic document of the KSTU strategy work is the Complex programme of university innovative 

development prepared annually on the basis of implementation the strategy aims of the document 

Mission of the President of the Republic of Kazakhstan titled „Kazakhstan in the new Global Reality: 

Growth, Reforms and Development” (these are prepared at all three universities participating in the 

IQAT project). This document valid for 2016 year is structured into the 7 main parts and the 

particular objective is elaborated in detail (each activity/measure has its personal guarantee and the 

deadline of its achievement). The question is if the number of objectives is not too high and if the 

particular employee would understand the document in its broad complexity. 

There are two very important documents on university policy related QA: Quality Policy, approving, 

among others, that the “University builds constantly improving system as a part of the integrated 

management of the university” and Objective in the field of quality, document formulating 9 

objectives (qualitative as well as quantitative) that should be met until the end of 2016. Both 

documents are normative, signed by the university rector and they are publically available at the 

university website (http://www.kstu.kz/norm-3/?lang=en).  

The Quality management system: Quality Guidelines (QMS) is another important document on 

quality assurance of the KSTU. Scope of the QMS focuses on training of bachelors, masters and PhDs 

in compliance with the State general education standards meeting the licensing area and state 

certification. The quality management system of KSTU is based on ISO 9001: 2008 and it applies to all 

employees and departments of KSTU. The document is very detailed and rather complicated and so it 

would be very important to monitor if the employees of KSTU can understand it and can subordinate 

their activities to its rules and recommendations. Moreover, there is no clear interconnection of the 

Quality Policy and QMS.   

The KSTU established several departments which have various (and in most cases quite broad) areas 

of their responsibilities, which deals also with QA matters. The most important are the Centre for 

Quality Management and Accreditation (CQM&A) as already mentioned above, and the Educational-

Methodological Department (EMD). 
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The role of the CQM&A lies preferably in policy matters of the whole university including the issues 

of quality management of KSTU, the preparation the university for its participation in various 

rankings and the monitoring of possible success, and it takes the main role of the accreditation 

issues, both national and international ones. The department checks all study programmes according 

to the rules for accreditation but it is not involved in the education process itself very much.  

EMD is the quite big department having the number of important roles. The rules of EMD are 

elaborated by KSTU, industrial partners and students, sent to the Ministry of Education for 

comments, modified accordingly and put into force. The department has around 40 employees. As 

the QA of learning and teaching concerns, some of EMD tasks focus directly on quality of teachers 

and teaching in general as the following examples approve:  

- assistance to faculty members in the organization and improving the teaching work in the 

university; 

– rendering of methodical assistance to teachers to improve their teaching skills and methodological 

level of training of students; 

– methodical assistance to young teachers on mastering of modern pedagogical methods of teaching 

at the university; 

– organization of monitoring of the quality of methodical maintenance of educational process; 

– organization and holding of a training seminar for young teachers; 

– planning, organization, expertise and recommendations for the publication of textbooks, 

methodical literature, manuals and other materials issued by the university; 

– generalization and dissemination of advanced experience in organization and improvement of 

educational-methodical work and the introduction of new technologies of training; 

The views of KSTU academic persons approve that this department is the principle body for quality 

assurance. The role of students in their views seemed to be rather formal. 

Department of Bologna Process Development (BPDO) is the department working within the EMD 

structure. It has really broad range of objectives, which include also the number of those related the 

internal quality assurance. Let’s quote on one important of them: “To develop a mechanism of 

internal quality assessment for the following types of analysis and monitoring: self-control, analysis of 

the quality system of students’ knowledge and analysis of educational programs“.   

The other objectives preferably deal with various matters of accreditation and/or rankings 

(upgrading the system of assessment and monitoring the processes improving quality of training to 

demonstrate quality system for the accreditation agencies, analysing the conditions of quality of 

training and student assessment so that they are conform with the accreditation requirements) but 

they obviously can serve also to the development of internal quality assurance system.   

The aims of the BPDO focus also the internationalisation which would play the important role in 

building the internal quality assurance system as well.   

There is quite high attention paid to the quality of teachers, which is one of very important elements 

of QA internal quality systems in general. 

Quality of teaching is controlled through so called Open lessons. under the responsibility of vice-

deans for education. Performance of a teacher is evaluated by the committee named by the vice-

dean for education. The committee consists of well-experienced professors and members of EDM. 

The result of the monitoring of Open lesson might influence significantly the salary of the teacher. 

A special case are young teachers who are supervised by older teachers. The supervision is planned 

and regular report is elaborated. Results are discussed at the level of the department committee 

chaired by the head of the department.  

Another kind of quality assurance of teaching is provided by the body called “AKSAKAL Council” 

(Council of elders, composed of old professors). The evaluation is rather of attitude/behaviour style, 

there is not expected a report on findings but for example of the reasons why students do not attend 

the lectures of a certain teacher are important for quality of teaching improvement.   

System of motivation of teachers works with motivation through salaries. The teacher’s salary has 

two parts – base and bonus. The teacher submits records about his publication, extracurricular 

activities with students, R&D, advanced training and other activities each semester. In the case of 
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extraordinary achievements, the bonus can make up 1.6 times of the base salary. However, the 

bonus can be taken back by the rector any time (penalty). 

The Disciplinary council can be also considered as one of the possibilities of the improvement of 

quality of teachers. It solves complaints of students pointing on teachers’ corruption. The decision of 

the council may result in losing job or penalty for the particular teacher.  

 

3.4 Short summary  
To summarize on QA activities it can be concluded that:  

• All HEIs participated in the project have already developed many activities related QA and 

they have many persons experienced in this field.  

• There are similarities as well as differences in the approach to the QA activities at three 

universities included into the IQAT project. The similarities come from the national 

regulations supported by the law on education and other normative documents. Similarly 

there are activities based on the document Mission of the President of the Republic of 

Kazakhstan titled „Kazakhstan in the new Global Reality: Growth, Reforms and Development” 

which results in elaboration of complex programmes on innovative development at all 

universities.  

• The factual objectives of the Complex programmes on innovative development of universities 

would create the base of QA systems (element of them) but there is too many objectives and 

too high ambitious to be convenient for evaluation and possibly positive results.      

• The QA “system” (or rather elements of a system) is too rigid. The control of teaching staff 

seems to be too strong and is not actually helping to improve teaching process itself. The 

teachers follow the QA rules, but they are losing time and energy for their teaching 

performance.  

• The knowledge about the evaluation activities is not well distributed among the university 

employees (mostly due to their complicated character), which does not contribute to their 

good function.    

• In spite of many activities which focus on quality improvement, there are not available 

results if or to what extent the set objectives/goals have been achieved (or the information is 

not freely available within the institutions).   

• Annual reports on achievements of QA goals are not published, they are used only for 

internal purposes of the top management (they are not available for public) thus the 

information about the achieved results and possibly week points (problems) are completely 

missing.    

 
4. ESG implementation  
As already mentioned in the introductory part, the ESG are broadly implemented into the 

Standards for institutional accreditation and the information about it has been disseminated 

within the KZ HEIs (institutional level) at least to some extend through this important document 

used at the national level.  

 

4.1 Implementation of ESG at HEIs participated in IQAT project               
The implementation of ESG was one of the basic parts of the workshops organized as the practical 

part of the training seminar for the members of the IQAT project teams of KZ HEIs.  

The discussions focused on possible finding if (explicitly and/or implicitly) and to what extend the 

ESG has been implemented into the activities of QA running at the institutional level. The small 

working groups were composed of the team members of particular KZ HES (KazATU, IEC and 

KSTU) and several members of the team members of the EU partners. Basically the EU partners 

were those writing the first versions of the institutional case studies of the particular HEI, i.e. 

those who were able understand quite will the institutional structure, activities etc.  
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The methodology of group-works was chosen differently. Two groups discussed the whole ESG, 

Part 1 (related the QA at institutional level ), which means all standards one by one including the 

relevant guidelines, paying attention to those which seemed to be important for the particular 

HEI, the others were consider more or less globally. Then the debate on possible areas for the 

future work on internal QA implementation followed and it was looking for a kind of their 

connections with the ESG. The third group chose another approach discussing in details the 

Standard 1.5 related to the quality of teaching staff and all its guidelines. Based on this extended 

debate, similarly as in the other groups the convenient and ESG-related areas for the internal QA 

activities were discussed.   

Even if it was found that the ESG were not explicitly mentioned in HEIs documents, the 

discussions approved, that most of them were involved in some activities related the QA at 

institutional level.  

The KSTU (only) has its publically available Quality policy and its objectives as required by the 

Standard 1.1 Besides that there are various documents, for example the Complex programme of 

innovative development already mentioned in part 2.3 which formulates the clear objectives and 

it is publically available. It (its part(s)) would create the basis for internal QA if it would be 

complemented with the evaluation how the objectives are met. Currently the public AQ policy is 

missing in the case of other IQAT HEIs (KazATU and IEC).   

The study programmes (Standard 1.2) in the RK should consider the national regulations, first of 

all the law on education which includes the types (models) of study programmes and national 

standards valid for accreditation. So there is not too much space for the institutional activity and 

QA at institutional level. Even so, the teachers have the possibility to influence the quality of 

degree programmes through relatively broad scale of the elective courses of a study programme, 

student can express their thoughts in the questionnaires evaluating their studies. Some of the 

relevant guidelines are (have been) introduced, for example ECTS, the others have not been 

developed yet, as for example national qualification framework.  

The KSTU team members explained that Standard 1. 3 on learning, teaching and assessment of 

students is applied almost completely even if not explicitly in one document. The way of teaching, 

including the student-centred teaching is mostly left to the responsibility of the individual teacher. 

The assessment is consistently applied to all students, there are no problems as approved also 

KazATU team members). It is usual that the assessment is carried out only by one assessor while 

the commission carries out the final examinations, each student can use the formal procedure to 

appeal (against received marks, for example), if needed.              

The students’ questionnaires enabling to express her/his own view on quality teaching, in some 

cases also on assessment etc. are quite usual. Another possibility of students to enforce their 

views on various matters connected with their rights and responsibilities are the students’ 

organisations (at all IQAT HEIs), the KSTU also informed about the rector’s website offering the 

way to ask questions, write comments etc. which can be helpful in the case of a problem. It can be 

concluded that HEIs certainly have the regulations required by this Standard in some form and 

while to publish them all would be recommended.  

The similar is true for Standard 1.4 implementation, the rules and regulations have been 

developed at national as well as institutional levels and they are available in various documents 

mostly (publically) available. The exception can be the recognition of HE studies and diplomas 

which is very complicated it is regulated from the national level (Ministry of education and science 

plays the main role). Also the Lisbon Recognition Convention recommended for use by the ESG 

have not been implemented at the institutional level due to the above mentioned regulative 

power of the ministry. The NARIC (ENIC) centres are mentioned only marginally in some 

documents and the street academic/non-academic employees do not know about them at all.        

The Standard 1.5 was discussed in details in the group-work focused on the situation at IEC.  Most 

of found interlinks of the institutional strategy for teachers recruitment, conditions of 

employment, professional development, teaching and research connections and teaching 



18 
 

methods innovation including ICT exploitation are similar for all HEIs participating in the project. 

Partly it is the consequence of quite detailed regulations stipulated by the law on education (the 

section related the status of pedagogical staff sets that they are the state employees, it includes 

the basic regulation related the salaries, and it assures the basic social situation). The law also 

requires that the positions of professors and associates professors are based on open calls and it 

approves the basic rules for tenders, it establishes the learning-methodology units of HEIs, it 

regulates the attestations etc. Besides that it is necessary to consider the labour code of RK.  

Anyway, there are also institutional evaluation mechanisms of teachers (including the students’ 

evaluation of teaching through questionnaires), salaries’ bonuses (motivation) of successful 

teachers including their research achievements, special programmes for young teachers, 

teaching/training courses on teaching method innovation, ICT in education for teachers, and the 

like as IEC and KSTU team members explained. The problem can be found in the lack of public 

information about these activities. In principle it can be argued that most Standard 1.5 

recommendations are met.          

Learning resources and student support is the content of Standard 1.6 dealing with the 

institutional level as all other standards, while in the area of KZ HE it is the matter of the 

accreditation requirements. The accreditation requires, in accordance with ESG, Guidelines of 

Standard 1.6, the adequate and readily accessible learning resources (available sources collected 

in library, functioning information system etc.). The KSTU representatives approved that the 

preparation of documents for accreditation includes the checking of the learning resources. 

Another ways of learning sources support (in addition to the accreditation requirements) was 

found at KazATU, where the complex evaluation of faculty departments focus also on the learning 

sources for students.  

It was explained (KSTU) that the way of teaching us usually left on the teacher themselves so for 

example the student-centred learning is not the objective supported from the faculty level. There 

is perhaps currently no need to pay too much attention to the student body’s diversity as the 

numbers of mature, employed students or international students are not too high at KZ HEIs yet 

in general (see typology). So the possible problem of the diversified needs of particular students’ 

groups would be on the agenda perhaps during the future time.  

It is important to mention also the support from the side of the Ministry, for example free access 

to Thomson Reuters’ and Scopus databases.  

The information systems of all three HEIs participating in the IQAT project are well developed (see 

institutional case studies) and there are departments having the responsibility for their 

management (Standard 1.7).  

The debates at the workshops of the training seminar explained that also satisfaction of students 

with their programmes/teaching, career paths of graduates (for example first jobs after 

graduation monitored at KSTU) and other data in accordance with the suggestion of Standard 1.7 

are monitored in various social surveys using often the questionnaires.  

So in general quite high compliance with the ESG was found with exception the public accessibility 

of data. It seems to be quite serious problem for all who would like to receive detailed 

information (clear, up-to date and readily accessible data in accordance with Standard 1.8 

recommendations) about any KZ HEI because only some data are publically available.   

The data collection and their accessibility has been one of the important current objectives of the 

Bologna process and so to think seriously about it the area of KZ higher education might be the 

task for the near future.  

On-going monitoring and periodic review of programmes and Cyclical external quality assurance 

(Standard 1.9 and 1.10) are the processes running under the national legislative framework. The 

standards for institutional accreditation require to verify the effectiveness of internal quality 

assurance systems with the aim to contribute to these processes development and to provide 

information about the quality of institutions’ provision for public. This requirement supports very 

well the objectives of the work of the IQAT project and vice versa – the IQAT project results, if 
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they will be successful and the internal QA systems’ new parts will be developed, will support to 

meet the requirements of the accreditation.            

 

4.2 Short summary 
To summarize on the ESG, Part 1 implementation at HEIs participating in the IQAT project, it is 

possible to argue that they already have been implemented in the quite high scope. The 

implementation is strongly supported by the national accreditation rules which exploited the ESG 

significantly. The ESG implementation is considered differently in particular HEIs, they are 

included into different activities under the responsibility of various units at institutional as well as 

faculty levels.  

The interesting issue present at all partner HEIs (found from the discussions of the training 

seminar and complemented workshops) was relatively high scope of the ESG’s principles and 

recommendations implemented at the institutional level without too much knowledge 

(sometimes no knowledge) of neither street academics nor of managers at institutional and 

faculty levels about this document.    

It is very important to mention the international project IBAR supported from former LLL 

programme and solved for three years during 2012-2014. The project coordinator was the Centre 

for higher education studies (Prague, Czech Republic) and partners were the HEIs and research 

institutions from the United Kingdom, The Netherlands, Portugal, Latvia, Poland and Slovakia. It 

was focused on the implementation of the ESG (original version) at institutional level at 28 HEIs of 

the involved countries. Some of the conclusions of this project results spoke about the similar 

important issue as it was found in IQAT project: There were found very low knowledge related the 

ESG at surveyed HEIs even if most of ESG recommendations were implemented. At that time it 

was “translated” as the codification character of the ESG, i.e. about its wisdom to codify those 

practice already found as useful, helpful and implemented at HEIs’ institutional level into its 

recommendations.                    

  
5 Conclusions  
There are short summaries, suggestions and recommendations already included into the 

individual sections that relates to the particular elements of QA at the institutional level as well as 

to the particular ESG Standards.    

 

The recommendations for the further work on internal QA include: 

5.1 Some finding achieved from the IQAP project activities 

• All HEIs participated in the project have already developed many activities related QA and 

they have many persons experienced in this field.  

• There are similarities as well as differences in the approach to the QA activities at three 

universities included into the IQAT project. The similarities come from the national 

regulations supported by the law on education and other normative documents. Similarly 

there are activities based on the document Mission of the President of the Republic of 

Kazakhstan titled „Kazakhstan in the new Global Reality: Growth, Reforms and Development” 

which results in elaboration of complex programmes on innovative development at all 

universities.  

• The factual objectives of the Complex programmes on innovative development of universities 

would create the base of QA systems (element of them) but there is too many objectives and 

too high ambitious to be convenient for evaluation and possibly positive results.      

• The QA “system” (or rather elements of a system) is too rigid. The control of teaching staff 

seems to be too strong and the question is if it really improves the teaching process itself. 

The teachers follow the QA rules, but they are losing time and energy for their teaching 

performance.  
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• The knowledge about the evaluation activities is not well distributed among the university 

employees (mostly due to their complicated character), which does not contribute to their 

good function.    

• In spite of many activities which focus on quality improvement, there are not available 

results if or to what extent the set objectives/goals have been achieved (or the information is 

not freely available within the institutions).   

• Annual reports on achievements of QA goals are not published, they are used only for 

internal purposes of the top management (they are not available for public) thus the 

information about the achieved results and possibly week points (problems) are completely 

missing.  

 
5.2 Recommendations for HEIs for the internal QA system development   

• To complete the information about all units, all persons involved and make plan how to 

proceed effectively to establish convenient and helpful internal QA systems. In is na 

urgent need to be sure about all requirements from the state level, to understand them 

properly  and to consider their influence of the internal policies/activities.       

• to find the way of an institutional “umbrella” which would harmonize and integrate 

(where possible) the quality assurance activities,  

• to bring together the responsible persons/teams into one department or into one team, 

• to simplify the activities significantly to limit the needed working load of the responsible 

persons as well as the financial sources and to make the system more “user friendly”,  

• to include as many academic, non-academic employees and students as it would be 

possible into the internal quality evaluations so that they feel they can contribute and 

they take the system into their “ownership”.  

 

5.3  Recommendation for the IQAT project activities in developing the elements (backgound) for 
the internal QA system   

• To identify the responsible person for the QA activities and for the self-evaluation report 

(his/her team) 

• To consider all above formulated recommendation to the possible level.  

• To choose the areas of activities which will allow to implement the suitable internal QA  

concept of “fitness to purpose” leading to recommendation for the improvement,  

• To identify the set goals in the chosen area of activities 

• To decide about the methodology how to verify if/to what extend the goals were met 

(questionnaire, focus groups, annual reports, etc.) and to exploit all which has been 

already developed  (not to waste working load because it might lead to de-motivation of 

involved persons) 

• To use the consultancy of the project EU partners (T1 team) and their visit at particular 

HEI 

• To write the self-evaluation report (responsible person) 

• To describe the whole process with critical view on possible shortcomings  

• To use the gained experience to discuss about the possible changes of setting goals, 

verifying there achievement, etc. leading to the improvement of QA activities 

• To develop the internal QA element (part) related the chosen area(s) of HEI’ activities  
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Annex:  

List of indicators U-map 

1. Teaching and learning profile 

a) Degree level focus  (structure of graduates BA, MA and Ph.D. according to types of study ) 

categories 
Main focuses:  
doctorate focus >=5% of all qualifications awarded are doctorate degrees 

master focus >= 25% master degrees  

bachelor focus  >=40% bachelor degrees 
Multiple focuses 
Doctorate degrees: >5 = major ; between 5 and 2= substantial; between1 and 2= some; less than 1= none 

Master degrees: >25= major; between 25 and 15 =substantial; Between 15 and 5= some; less than 5 = none 

Bachelor degrees: >40= major; between 40 and 10= substantial; Between 10 and 5= some; less than 5= none 

 

b) expenditure on teaching (from overall expenditures, in %,) 

categories 
more than 40 %: major 

between 20 and 40: substantial 

between 5 and 20: some 

between 0 and 5: none 

 

c) range of subjects  

categories 
areas covered <=3 specialised 

3< areas covered<=6 broad 

areas covered>6 comprehensive 

 

1. Student profile  

a) distance learning students 

categories 
more than 20%: predominant 

between 10 and 20: substantial 

between 5 and 10: some 

less than 5: none 

 

 

b) mature students from all enrolled students  

categories 
more than 20%: predominant 

between 10 and 20: substantial 

between 5 and 10: some 

less than 5: none 

 

 

c) part time students from all enrolled students 

categories 
more than 20%: predominant 

between 10 and 20: substantial 

between 5 and 10: some 

less than 5: none 
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d) size of student body 

categories  
very large: more than 30,000 

large: between 15,000 and 30,000  

medium sized:  between 5,000 and 15,000 

small: less than 5,000 

 

3) Research involvement 

a) doctorate production/ number of academic employees 

categories 
more than 0.15 major 

between 0.05 and 0.15 substantial  

between 0 and 0.15 some 

0 none 

 

b) expenditure on research (from overall expenditures, in %) 

categories 

more than 40%: major 

between 20 and 40: substantial 

between 5 and 20:some  

between 0 and 5: none 

 

c)peer reviewed academic publications (Annual number of peer reviewed academic publications relative to the 

total number of academic staff (FTE)) 

categories  
more than 1.5 major 

between 0.75 and 1.5 substantial 

between 0.1 and 0.75 some 

less than 0.1 none 

 

d) Peer reviewed other research products  

(number of research outputs other than peer reviewed publications and professional publications per fte 

academic staff) 

categories  
more than 1.5 major 

between 0.75 and 1.5 substantial 

between 0.1 and 0.75 some 

less than 0.1 none 

 

e) Professional publications (All publications published in journals/ books/ proceedings that are addressed to a 

professional audience and that can be traced bibliographically per FTE academic staff 

categories  
more than 7.5 major 

between 3.75 and 7.5 substantial 

between 0.5 and 3.75 some 

less than 0.5 none 

 

4. Regional engagement 

a) number of BA students from your region from all BA students 

categories 
more than 10% major 

between 5 and 10% substantial 

between 1 and 5% some 

0 none 
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b) graduates working in region (% or expert estimation) 

categories 
more than 10% major 

between 5 and 10% substantial 

between 1 and 5% some 

0 none 

 

c) importance of local/regional income (from overall expenditures, in %,) 

Categories 
More than 10% major  

Between 5 and 10% substantial 

Between 1 and 5% some 

Between 1 and 0 none 

 

5) involvement in knowledge exchange 

a) cultural activities/ number of employees *100 

 

categories  
more than 100 major 

between 50 and 100 substantial 

between 10 and 50 some 

>10 none 

 

a. number of patents (national + international)  / number of academic employees 

categories  
more than 50 major 

between 50 and 10 substantial 

between 10 and 5 some 

>5 none 

 

c) number of start-up firms  

categories  
more than 10 major 

between 5 and 10 substantial 

between 1 and 5 some 

>1 none 

 

 
6) international orientation 

a) foreign degree seeking students from all enrolled students 

categories 
more than 7.5% major 

between 2.5 and 7.5% substantial 

between 0.5 and 2.5% some  

>0.5% none. 

 

a. incoming students in  international exchange programs from all enrolled students 

categories 
more than 2% major 

between1 and 2% substantial 

between 0,5 and 1%some  

>0,5%none 

 

b. international academic staff from all academic employees 

Categories 



24 
 

More than 10% major  

Between 5 and 10% substantial 

Between 1 and 5% some 

Between 1 and 0 none 

 

c. international income (from overall expenditures, in %,) 

Categories 
More than 10% major  

Between 5 and 10% substantial 

Between 1 and 5% some 

Between 1 and 0 none 

 

d. students sent out in international exchange programs from all enrolled students 

categories 
more than 2% major 

between 1 and 2% substantial 

between 0.5 and 1% some  

>0,5% none 

       

 

  

 

 


